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Abstract

This study developed and validated a hybridized instructional competencies and leadership assessment for PAASCU-
accredited private secondary schools by integrating indicators from existing private-school teacher evaluation tools, the
Philippine Accrediting Association of Schools, Colleges and Universities (PAASCU) evaluation criteria, the Philippine
Professional Standards for Teachers (PPST), and teacher leadership standards. Anchored on Vygotsky’s Cognitive
Development Theory, constructivist perspectives, competency-based education, teacher leadership concepts, and
Expectancy Theory, the study employed a mixed method research design using the Delphi Technique and the four-phase
instrument development process of planning, construction, evaluation, and validation. Teacher performance evaluation
instruments from four private secondary schools were analyzed, categorized, and consolidated, while six educational
experts comprising school administrators, a PAASCU member, a DepEd supervisor, and a teacher validated the proposed
assessment. A four-point Likert scale, frequency distribution, and weighted mean were used to determine expert agreement.
Findings showed strong agreement with both instructional competencies and instructional leadership, which obtained
overall weighted means of 3.8 and 3.9, respectively. Assessment and reporting received the highest rating among
instructional competency domains at 4.0, while curriculum and planning obtained the highest instructional leadership rating
at 3.97. Expert recommendations resulted in the merging, rewording, reclassification, and removal of redundant or unclear
indicators, producing a more concise and appropriately aligned instrument. The study concluded that the validated
assessment may support teacher evaluation, professional development, instructional improvement, and leadership
development in private secondary schools. Pilot implementation, further item analysis, expanded expert validation,
additional statistical analysis, and testing in other private-school settings were recommended. The study supports SDG 4
(Quality Education) through its emphasis on teacher quality and professional development and SDG 17 (Partnerships for
the Goals) through professional engagement and school-community collaboration. Its sustainability impact is primarily
educational and institutional by supporting continuous teacher development, quality assurance, instructional improvement,
professional collaboration, and sustained school improvement.

Keywords: Assessment and Reporting, Instructional Competencies, Instructional Leadership, PAASCU-Accredited
Private Secondary Schools, Philippine Professional Standards for Teachers, Professional Development, Teacher Evaluation

1. Introduction

Quality education depends on teachers' instructional competence, professional engagement, and ability to respond to
changing learner needs. The growth of technology and new learning approaches has increased expectations for teachers to
demonstrate strong content knowledge, effective pedagogy, responsiveness to learner diversity, appropriate assessment,
and instructional leadership. Private secondary schools use their own teacher evaluation systems while responding to
national standards and accreditation requirements. This study therefore focuses on developing and validating a hybridized
instructional competencies and leadership assessment for PAASCU-accredited secondary schools. The assessment
integrates indicators from private-school evaluation tools, PAASCU criteria, the Philippine Professional Standards for
Teachers (PPST), and teacher leadership standards to strengthen teacher quality, professional development, and student
learning.

1.1 Instructional Competencies and Leadership Assessment in 21st-Century Secondary Education

Effective instruction remains essential to quality education as teachers respond to low learning outcomes, changing learner
characteristics, and increasing technology use. Philippine education reforms emphasize curriculum improvement, better
learning environments, teacher upskilling and reskilling, and stakeholder engagement. Dougherty (2015) mentioned
Fullan's position that technology and pedagogy should be integrated around the roles of learners and teachers. Instructional
competency refers to teachers' ability to respond to 21st-century learners through content knowledge, instructional delivery,
learning environment, learner diversity, and assessment and reporting. Gabriel (2005) emphasized that teachers can
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contribute to educational improvement because they directly understand learning concerns. Teachers may also demonstrate
instructional leadership without formal administrative positions. Espania (2012) explained that teachers can influence their
peers by modeling and sharing effective instructional practices, while Akram et al. (2017) discussed instructional leadership
as direct or indirect activities influencing student learning. Teacher motivation and institutional support also influence
professional growth. Herzberg et al. (1959) identifies achievement, recognition, responsibility, advancement, and growth
as important motivators. Mendels and Mitgang (2013) further emphasized that principals should function as instructional
leaders who support teacher development. Teacher evaluation should therefore support professional growth rather than
merely measure performance. Sawchuk (2015) described teacher evaluation as a formal process for reviewing teacher
performance and effectiveness, while (Weisberg et al., 2009) emphasized its role in teacher growth and professional
development. Technology has likewise reshaped instructional expectations. Courville (2011) observed that technology can
support both teacher and student learning, while McCrindle and Renton (2018) identified project-based, inquiry-based,
collaborative, and student-centered approaches as effective for contemporary learners. These developments strengthen the
need for an assessment that reflects current instructional competencies and leadership expectations.

1.2 Instructional Competencies and Instructional Leadership of Secondary School Teachers

Instructional competence involves knowledge, skills, professional attributes, and effective performance. Lotunani et al.
(2014) described competence in terms of knowledge, skills, and professional identity, while Dela Cruz (2017) emphasized
the need for teachers to meet national competency standards. Nijveldt et al. (2005) similarly described competency as the
combination of knowledge, effort, and experience needed to complete tasks effectively. Teacher competence includes
content knowledge, learning environment, learner diversity, assessment, community engagement, and professional
development according to Dela Cruz (2017). Bakare et al. (2018) further emphasized training, retraining, seminars,
workshops, and adequate instructional resources in strengthening teacher competence. Content knowledge and pedagogy
remain central to effective teaching. Silva (2018) emphasized teachers' role in shaping learners through quality education.
The International Journal of Novel Research in Education and Learning (2018) reported high teacher competence in lesson
presentation and higher-order thinking questions, although Hasegawa and Hugo (2012) found no significant relationship
between instructional competencies and academic performance in selected subjects. The learning environment also
influences student engagement. Great Schools Partnership (2013) described it as encompassing physical settings,
relationships, and school culture. Sithole (2017) emphasized constructive feedback, learner support, appropriate discipline,
and a positive classroom atmosphere. Sandanayake & Madurapperuma (2009) also found that responsive e-learning
environments could improve collaboration and motivation. Responsiveness to learner diversity is equally important. Wa-
mbeleka (2013) highlighted high expectations, respect for indigenous knowledge, professional development, community
participation, appropriate assessment, and teacher commitment in addressing diverse learners. Assessment supports
learning by identifying progress, strengths, and weaknesses. Nicol and Macfarlane-Dick (2006) emphasized the value of
feedback, while the Victoria State Government (2019) identified assessment for learning, assessment as learning, and
assessment of learning. The Department of Education - Teacher Education Council (2017) similarly emphasizes
appropriate assessment tools, monitoring, documentation, and feedback. Stiggins and Chappuis (2005) stressed clear
assessment purposes, accurate evidence, descriptive feedback, and student participation. Instructional leadership
complements teaching competence. Hallinger and Murphy (1985) identified defining the school mission, managing
instruction, and creating a positive school climate as major dimensions of instructional leadership according to Schrum &
Levin (2015). Based on the Educational Leadership magazine (2007), teachers may serve as instructional specialists,
curriculum specialists, mentors, learning facilitators, data coaches, and catalysts for change. Curriculum leadership also
requires teacher participation in planning and implementation. Jackson & McDermott (2009) emphasized the importance
of leadership in building teacher confidence, while Nghihalwa's study on the teacher's involvement in the planning and
development of National Curriculum for Basic Education in Namibia (2018) stressed teacher involvement in curriculum
decisions. Professional engagement further strengthens teacher leadership. Bennett (2017) emphasized professional
learning communities, Becker and Riel (2000) described different levels of teacher engagement, and Judson (2017)
highlighted collaboration among schools, parents, and communities. Professional engagement also involves ethics,
accountability, transparency, and constructive relationships as mentioned by the Department of Education (2019).
Professional development sustains competence and leadership. Montoro (2012) discussed formal and informal professional
learning, while Hickman (2017) identified characteristics of effective professional development drawn from the works for
Seyfarth (2008). The importance of supporting teacher development was also emphasized by Dana (2009), while Fullan
(2014) described educational leaders as agents of continuous improvement.

1.3 Teacher Quality and Instructional Leadership in PAASCU-Accredited Private Secondary Schools

Technology has changed how students access, manage, and apply information. White (2014) explained that digital learners
can identify learning needs, set goals, manage resources, reflect on learning, and evaluate outcomes. Schools therefore
need teachers who are prepared for technology-supported and learner-centered instruction. School leaders support this
transition through curriculum implementation, teacher development, instructional supervision, and organizational
improvement. MacFarlane et al. (2017) identified the use of data, shared instructional expectations, teacher-led
improvement, feedback, technology integration, and collaboration as important strategies for improving learning. For
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PAASCU-accredited private schools, teacher quality is closely connected with institutional quality assurance. School
leaders are expected to understand educational principles, identify areas for improvement, and initiate change (Ubben, et.al.
2007). Frost (2008) further argued that teacher leadership can be developed and supported. Kolu's master thesis (2018) also
presented instructional leadership as important to improving student learning, while classroom engagement by school
leaders can help identify instructional practices and support program implementation (as cited in the study of Sofo,
Fitzgerald & Jawas, 2012). The study therefore integrates private-school evaluation indicators, PAASCU criteria, and PPST
domains to develop a hybridized assessment addressing both instructional competence and instructional leadership.

1.4 Theoretical and Conceptual Foundations of Hybridized Instructional Competencies and Leadership Assessment
The study is anchored on Lev Vygotsky's Cognitive Development Theory, which emphasizes social interaction and the
zone of proximal development in learning (Langford, 2005). This perspective highlights the teacher's role in providing
guidance and learning experiences that support student development. The constructivist perspective of Peter Honebein
(1996) also supports the study. Bada (2015) discussed constructivist environments as encouraging knowledge construction,
multiple perspectives, authentic learning, collaboration, learner ownership, and reflection. Competence refers to the ability
to achieve expected levels of performance. Mulder (2001) linked competence with demonstrated performance, while
competency-based education emphasizes mastery and student-centered learning (Spencer and Spencer, 1993). Mulder
(2001) also identified behavioural functionalism, integrated occupationalism, and situated professionalism as perspectives
on competence. Teacher leadership is supported by Mangin and Stoelinga (2010), who maintained that teachers can lead
instructional improvement without formal authority. Northouse (2013) similarly described leadership as a process of
influence toward goal attainment. Victor Vroom's Expectancy Theory (1964) further explains teacher motivation through
expected outcomes. Clark (2015) expressed motivation through valence, expectancy, and instrumentality, suggesting that
recognition and perceived rewards may influence teachers' willingness to assume additional responsibilities. Conceptually,
the study integrates the PPST, Teacher Leader Model Standards, PAASCU criteria, and private-school evaluation tools.
These frameworks provide the basis for developing competencies related to instruction, professional learning,
collaboration, assessment, leadership, and community engagement. Validation is also essential to instrument development.
Bordeianu and Morosan-Danila (2013) described validity as the degree to which an instrument measures its intended
construct. Mulder and Winterton (2017) described the Delphi Technique as an expert-based process aimed at reaching
consensus. The study primarily emphasized content validation, while content, criterion-related, and construct validation
are identified as major forms of validation as stated by Crocker and Algina (2008).

1.5 Research Gap and Rationale for Developing and Validating the Hybridized Assessment

Teacher evaluation may be underutilized when it is treated mainly as an administrative measure. When properly used, it
can identify professional strengths and weaknesses, support development, improve instruction, and strengthen leadership.
Mathers, Oliva, & Laine (2008) emphasized the potential of teacher evaluation to support professional growth and
classroom effectiveness. Although previous studies have addressed teacher competence, assessment, instructional
leadership, and professional development, the reviewed literature identified no study specifically developing and validating
a hybridized instructional competencies and leadership assessment for PAASCU-accredited private secondary schools.
This study addresses the gap by integrating private-school performance indicators with PPST domains, PAASCU criteria,
and teacher leadership standards. The assessment is intended to help school leaders identify teacher strengths, development
needs, instructional competencies, and leadership capacities while supporting continuous professional and institutional
improvement.

1.6 Alignment of Hybridized Instructional Competencies and Leadership Assessment with SDG 4 and SDG 17

The study is primarily aligned with SDG 4 - Quality Education because it focuses on teacher quality, instructional
competence, professional development, and instructional leadership. Strengthening teacher assessment may help schools
identify professional needs and improve teaching and student learning. The study also supports SDG 17 - Partnerships for
the Goals through its emphasis on professional engagement, community linkages, and collaboration among teachers, school
leaders, families, and stakeholders. Judson (2017) emphasized school-family-community cooperation, while professional
engagement requires productive relationships with learners, parents, schools, and communities as mentioned by the
Department of Education (2019).

1.7 Contribution of Teacher Competency and Instructional Leadership Assessment to Educational and Institutional
Sustainability

The study contributes mainly to educational and institutional sustainability by providing an assessment framework that
may support continuous improvement of teacher competencies and leadership skills. Schools may use assessment results
to identify professional development needs, improve instructional practices, and strengthen teacher evaluation systems. It
also supports professional and technological sustainability by encouraging teachers to adapt to curriculum changes, learner
diversity, technology, and new instructional approaches. Community sustainability is reflected in stronger school-
community relationships and professional engagement. The assessment may therefore benefit school administrators,
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teachers, students, stakeholders, and future researchers by providing a framework for teacher development, instructional
improvement, leadership growth, and continued educational quality.

1.8 Scope and Boundaries of the Hybridized Instructional Competencies and Leadership Assessment

The study focuses on developing and validating a hybridized instructional competencies and leadership assessment for
PAASCU-accredited private secondary schools. It combines competencies from private-school evaluation tools, the PPST,
Teacher Leader Model Standards, and PAASCU criteria. The instructional competency component covers content
knowledge and pedagogy, learning environment, diversity of learners, and assessment and reporting. The instructional
leadership component covers curriculum and planning, community linkages and professional engagement, and personal
growth and professional development. The assessment includes technology-related competencies and teacher leadership
practices but excludes leadership functions performed exclusively by school principals. Since the study involved a limited
sample and expert validation, further research may be necessary to examine its applicability across wider private-school
settings.

2. Material and methods

2.1 Research Design

The study employed a mixed method research design using the Delphi Technique to obtain consensus among educational
experts. The qualitative component involved expert analysis, examination, and evaluation of performance indicators
derived from teacher performance evaluation instruments of PAASCU-accredited secondary schools. The quantitative
component involved the use of a four-point Likert scale and weighted mean to determine the experts' level of agreement
regarding the instructional competencies and instructional leadership indicators. The Delphi Technique systematically uses
literature, stakeholder perspectives, and expert judgment to achieve consensus. Huber (1980) described the process as
defining the research problem and designing the instrument, selecting experts, distributing the first-round instrument and
supporting materials, summarizing the initial responses, preparing and distributing a second-round instrument with
feedback, and analyzing the final results. In this study, expert responses were compiled, analyzed, and presented for further
validation until group consensus was achieved. The research also followed the four-phase development process of Benson
and Clark (1982), consisting of planning, construction, evaluation, and validation. During planning, the research problem
and objectives were identified, relevant literature was reviewed, PPST domains were examined, performance indicators
from existing evaluation tools were categorized, and the panel of experts was constituted. During construction, the first
draft of the hybridized assessment was developed through content analysis and categorization of indicators from existing
teacher evaluation forms. During qualitative evaluation, the panel examined the instrument in relation to existing school
tools, PPST domains, and the PAASCU evaluation tool and provided comments and recommendations. The revised
instrument was subsequently submitted to the same experts for final validation.

2.2 Locale of the Study

The study was conducted within the private secondary education context of Marikina City. Teacher performance evaluation
instruments were obtained from participating PAASCU-accredited secondary schools representing private schools in the
division of Marikina City. These institutional evaluation tools, together with PAASCU and PPST standards, provided the
basis for developing the hybridized instructional competencies and leadership assessment.

2.3 Respondents of the Study

Six panelists participated in the validation of the hybridized assessment. They consisted of two school principals, one
academic coordinator, one PAASCU member, one DepEd supervisor, and one teacher. The experts evaluated the relevance,
organization, wording, and domain classification of the proposed instructional competencies and leadership indicators. The
panelists were selected based on their experience in basic private education, administrative responsibilities, educational
attainment, and familiarity with teacher performance evaluation, curriculum, and instruction. They examined unclear,
poorly worded, redundant, superfluous, or incorrectly classified indicators and provided feedback for improving the
instrument.

2.4 Sample and Sampling Procedure

The study used a purposively selected panel of educational experts who possessed relevant teaching, administrative,
assessment, curriculum, and instructional experience. Selection considered years of teaching or administrative experience,
educational attainment, current school position, and familiarity with teacher performance evaluation. The participating
schools were selected as sources of existing teacher performance evaluation instruments used in developing the hybridized
assessment. The indicators from these instruments were compared, coded, condensed, and categorized according to
corresponding PPST domains before expert validation.
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2.5 Research Instrument

The principal research instrument was the proposed hybridized instructional competencies and leadership assessment. It
consisted of instructional competencies and instructional leadership components. Instructional competencies covered
content knowledge and pedagogy, learning environment, diversity of learners, and assessment and reporting. Instructional
leadership covered curriculum and planning, community linkages and professional engagement, and personal growth and
professional development. The questionnaire contained sections on demographic information, instructional competence,
and instructional leadership. The researcher also prepared the Researcher's Comparison Rubrics to examine similarities
and differences among existing evaluation indicators and the Panelists' Validation Rubrics to obtain expert judgments on
the proposed assessment. A four-point Likert scale ranging from totally agree (4) to totally disagree (1) was used to
determine the relevance of each performance indicator to its assigned domain. The panelists also evaluated the
appropriateness of descriptors, organization, grammar, syntax, spelling, and capitalization. Responses were treated
anonymously, and no identifying marks were included in the completed assessment.

2.6 Data Gathering Procedure

The researcher first secured permission from school heads or principals to obtain updated teacher performance evaluation
forms. The evaluation instruments were compared and examined, after which indicators with similar meanings or themes
were identified, coded, categorized, and condensed. These procedures produced the first draft of the hybridized
instructional competencies and leadership assessment using the Researcher's Comparison Rubrics. The initial instrument
was then submitted to the panel of experts for review using the Panelists' Validation Rubrics. The experts examined the
clarity, relevance, wording, redundancy, and classification of each indicator and provided comments, suggestions, and
recommendations. Their responses were analyzed and incorporated into the revised instrument. During the development
stage, codes were assigned to condensed meaning units from the participating schools' evaluation forms, and the indicators
were classified under corresponding PPST-based domains. The initial results were summarized for the first round of
validation. During the validation stage, the researchers incorporated the experts' corrections and recommendations,
streamlined and reorganized the content, and prepared the second and final draft. The revised assessment was returned to
the same panelists for final validation, approval, and recommendation for use. The findings were subsequently intended to
be reported to the relevant stakeholders.

2.7 Data Analysis Techniques

The quantitative data were processed using the Statistical Packages for Social Sciences (SPSS). Frequency distribution and
weighted mean were used to summarize the panelists' responses and determine the average rating for each performance
indicator. The weighted mean was also used to establish the level of consensus among the experts regarding the validity
and reliability of the instructional competencies and leadership assessment. The weighted mean was determined from the
frequency of responses multiplied by their corresponding weights and divided by the total number of respondents. The
resulting values provided the basis for determining the experts' agreement regarding the indicators and their appropriateness
within the specified domains.

2.8 Ethical Considerations

The researcher explained the purpose of the study to the participants and informed them that participation was voluntary.
Formal requests were made to school administrators before obtaining and using their teacher performance evaluation tools.
Confidentiality was assured throughout the study, and the respondents were requested to complete the assessment candidly.
Face-to-face and online meetings were conducted with school heads and academic coordinators as needed, while
questionnaire responses remained anonymous and contained no identifying marks linking individual participants to their
answers.

3. Results and Discussion

3.1 Instructional Competencies

The instructional competencies component covered content knowledge and pedagogy, learning environment, diversity of
learners, and assessment and reporting. Similar indicators from the participating schools and PAASCU were consolidated
into common competencies, which were subsequently evaluated and refined by the panelists.

3.1.1 Content Knowledge and Pedagogy
The comparison of existing evaluation instruments identified competencies related to learning objectives, learning
activities, motivation, instructional materials, information and communication technology, research-based materials,
medium of instruction, literacy and numeracy, higher-order thinking skills, lesson closure, assessment, synthesis, lesson
planning, and mastery of subject matter. The panelists gave the domain an overall weighted mean of 3.75, interpreted as
Strongly Agree. Matching learning activities with DepEd competencies, using information and communication technology,
encouraging HOTS questions, developing meaningful closure activities, and demonstrating mastery of subject matter each
received 4.0. Designing formative and summative assessments received the lowest rating of 3.3 because the panelists
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considered it more appropriate under assessment and reporting. During validation, recommendations focused on values
integration, student-centered strategies, cross-curricular alignment, clearer wording, and proper placement of indicators.
The final competencies emphasized aligned learning objectives, relevant lessons, engaging motivation, suitable resources,
technology, research-based materials, literacy and numeracy, values integration, effective questioning, lesson closure,
synthesis, and subject mastery. The results highlight the importance of aligning objectives, competencies, learning
activities, resources, and instructional strategies. In an article published in an online course design and teaching by the
University in Wisconsin - Madison (2015), carefully written objectives were described as providing learners with direction
regarding expected learning. According to Derrick (2012), varied instructional strategies provide students with multiple
ways of processing new information, while Robbins (2005) emphasized motivation as an important factor in directing
effort. Mercado and Ching (2016) also showed that teachers' development and use of appropriate educational materials can
positively influence pedagogy and work performance. Technology-related indicators were strongly supported, consistent
with Almerino et al. (2020), who reported that technology-related programs such as e-learning contributed to K-12
implementation. The emphasis on questioning also supports Sullivan and Lilburn (2004), who identified good questions as
those that require more than recall, encourage expression of ideas, and permit multiple possible answers. Finally, mastery
of subject matter remains central because Shantz and Latham (2012) emphasized that teachers who integrate scholarly
knowledge with professional education develop understanding and skills needed for professional performance.

3.1.2 Learning Environment

The initial analysis identified safety and security, classroom discipline, appropriate teacher-student boundaries, classroom
management, teacher behavior, fair treatment, and teacher adaptability and preparedness as central components of the
learning environment. The domain obtained an overall weighted mean of 3.83, interpreted as Strongly Agree. Safety and
security, classroom discipline, positive teacher behavior, and impartiality, respect, and integrity each received 4.0.
Maintaining a reasonable distance from students received the lowest rating of 3.2 because the wording was considered
vague. Expert validation resulted in clearer indicators concerning a clean and orderly learning space, positive discipline,
appropriate boundaries, classroom management, positive teacher influence, collaborative student-centered activities, and
effective communication. Impartiality, respect, and integrity were later transferred to diversity of learners. The findings
indicate that effective learning environments require physical safety, positive relationships, classroom management, clear
boundaries, and respectful interactions. Based on the research study of Acharya (2017), good rapport increases learner
motivation and engagement in teaching-learning activities. Falsario et al. (2014) likewise emphasized that classroom
climate influences achievement, self-esteem, and participation, particularly when caring, trust, and respect characterize
teacher-student relationships. A nurturing environment is also important because Verma (2021) mentioned that young
learners require love, care, and support in addition to exposure to academic content. The experts' recommendation to replace
vague references to "proper discipline" with positive discipline is consistent with Bodo (2020), who stated that positive
discipline helps learners adapt their behavior to expectations while developing decision-making skills.

3.1.3 Diversity of Learners

The initial indicators under diversity of learners addressed differentiated activities, appreciation of diversity, student
leadership and followership, and learning approaches for students with varying needs. The domain received an overall
weighted mean of 3.63, interpreted as Strongly Agree. Preparing age-level and student-centered activities received the
highest rating of 3.8, followed by the use of empirical data for determining learning approaches at 3.7. During validation,
the panelists considered several indicators difficult to measure and recommended combining overlapping statements. The
refined competencies focused on differentiated activities for diverse learners, activities that build on learner interests and
strengths, empirical data for students with disabilities, giftedness, talents, and those from indigenous groups, and
impartiality, respect, and integrity in responding to student concerns. The findings emphasize that teachers must consider
learner differences when designing instruction rather than applying uniform learning experiences. Kouzes & Posner (2018)
emphasized that student leaders should recognize values that guide them and model behaviors expected from others,
supporting the inclusion of activities that develop learner strengths and leadership capacities. The importance of cultural
responsiveness is also consistent with the published journal entitled “Faculty Awareness on Cultural Diversity of Learners”
by Tipan et al. (2022), which emphasized teacher competence in dealing with stakeholders from different ethnic and
cultural backgrounds. The findings further reflect concerns raised in the manuscript regarding students' ability to respond
to higher-level and diverse learning demands, including those observed in PISA in 2015.

3.1.4 Assessment and Reporting
The comparative analysis identified assessment preparation, performance tasks, monitoring of student progress, use of
assessment data, feedback, and assessment mechanics as common areas across the evaluation instruments. The domain
obtained a weighted mean of 4.0, with all indicators rated Strongly Agree. The experts strongly supported formative and
summative assessment aligned with competencies, standards-based performance tasks, evaluation through different
assessment sources, use of assessment results, student feedback, and error-free assessment construction. Validation
streamlined the domain into competencies involving the design of formative and summative assessments, preparation of
performance tasks aligned with minimum and 21st-century competencies, evaluation through standardized, formative, and
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summative assessments, feedback, and periodic reporting of learner needs, progress, and achievement. The findings
confirm that assessment should extend beyond assigning grades and should contribute directly to teaching and learning.
Based on the study of Stiggins and Chappuis (2005), effective classroom assessment should have clear purposes, accurately
reflect achievement, provide continuous descriptive feedback, and involve students in assessment processes. Cited in the
work of Serevina, V. and Muliyati (2018), performance tasks provide authentic opportunities to demonstrate skills and
evaluate both learning processes and outcomes. The study conducted by Lasaten (2016) similarly supports assessment as
an essential component of teaching and learning because it provides teachers with information about how students construct
and acquire knowledge. The unanimous expert rating therefore reflects the importance of accurate, competency-based, and
feedback-oriented assessment practices.

3.2 Instructional Leadership

Instructional leadership covered curriculum and planning, community linkages and professional engagement, and personal
growth and professional development. The findings showed that teacher leadership was reflected not only through formal
administrative responsibilities but also through participation in curriculum improvement, collaboration, mentoring, school
programs, community involvement, and continuing professional development.

3.2.1 Curriculum and Planning

The analysis generated indicators concerning integration of the school's mission and vision, review of syllabi and lesson
plans, curriculum evaluation, alignment of learning outcomes, curriculum planning and mapping, instructional activities,
innovative teaching strategies, learning resources, and standard-aligned rubrics. The domain received an overall weighted
mean of 3.97, interpreted as Strongly Agree. Eight of the nine indicators received 4.0, while reviewing print and nonprint
resources received 3.8. During validation, overlapping indicators were merged and unclear wording was removed. The
final competencies emphasized participation in curriculum planning, review and evaluation, alignment of instructional
activities with competencies, development of integrative performance tasks, innovative teaching, articulation with
colleagues and academic heads, use of resources, mentoring and faculty development, and responsiveness to feedback. The
findings indicate that teachers have an important role in curriculum development and implementation because they directly
observe learner needs and instructional outcomes. Nghihalwa’s study on the teacher’s involvement in the planning and
development of National Curriculum for Basic Education in Namibia (2018) examined teacher participation in curriculum
development and highlighted different perceptions regarding their involvement. In the present study, greater teacher
participation was viewed as necessary for curriculum implementation. According to Bennett (2021), curriculum mapping
allows educators to compare classroom implementation with what was originally planned and supports continuing
development of teaching and learning. Technology is also relevant to curriculum leadership. Based on the study of
Ghavifekr et al. (2012), ICT integration supports collaborative learning and transversal skills such as problem solving, self-
reliance, responsibility, reflection, and initiative. The findings likewise support the observation cited by Bongco and David
(2020) that teachers are central to curriculum implementation and can influence the success of educational reforms.

3.2.2 Community Linkages and Professional Engagement

The initial indicators covered involvement in school programs, professional dealings with stakeholders, community service,
leadership activities, program implementation, communication, acceptance of feedback, punctuality, and adherence to
institutional policies. The domain received an overall weighted mean of 3.87, interpreted as Strongly Agree. Active
involvement in school programs, professional relationships with stakeholders, community service, acceptance of feedback,
and compliance with school rules each received 4.0. During validation, overlapping and vague indicators were removed or
transferred to more appropriate domains. The final competencies emphasized participation in school programs and
community projects, involvement in mentoring and faculty development, attendance or facilitation of professional
activities, mentoring colleagues, leadership of school events, and participation as an evaluator or validator in academic
projects. The findings demonstrate that instructional leadership extends beyond classroom teaching and involves productive
relationships with colleagues, families, and communities. Judson (2017) suggested that schools, parents, and the
community should work together to support student health, well-being, and learning. Such partnerships also require
professional ethics, accountability, transparency, and harmonious relationships as stipulated in the Department of
Education website (2019). In a research report by Bandy (2011), effective community engagement required balance
between community involvement and learning goals, supported by open communication and trust. Teachers' participation
in program development also reflects leadership because Carvalho et al. (2021) found greater participation in school plans
among teachers with leadership or managerial roles. Feedback likewise contributes to professional development, as James
(2020) emphasized the role of consistent feedback in teacher growth and positive working environments. According to
Murrell (2001), novice teachers who participate in community projects can develop contextual understanding and become
more effective in working with children and families from diverse backgrounds.
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3.2.3 Personal Growth and Professional Development

The initial assessment contained 18 indicators covering licensure, graduate education, research and publication, seminars
and training, institutional values, professional membership, mentoring, leadership responsibilities, recognition, and
participation in academic activities. The domain obtained an overall weighted mean of 3.86, interpreted as Strongly Agree.
Passing the licensure examination, participating in off-campus and in-house professional activities, practicing institutional
core values, and membership in professional organizations each obtained 4.0. Validation showed that several indicators
overlapped with community linkages and professional engagement. The final domain was therefore reduced to
competencies related to professional licensure, graduate studies, publications, educational research, attendance at
professional conferences and workshops, professional organization membership, service in school committees, evaluation
of academic projects, and mentoring colleagues. The results indicate that teacher development requires continuing learning
beyond initial professional qualifications. The participating schools considered professional eligibility and continuing
development important to maintaining educational quality, consistent with National Capital Region Memorandum No. 78
s. 2018 cited in the manuscript regarding appropriate educational qualifications and the Licensure Examination for Teacher.
As Person (2020) said in her study, professional development is the cornerstone of professional growth for a teacher and
provides a means of improving both teacher learning and student learning. The refinement of the domain also indicates that
professional growth should be represented by observable developmental activities rather than by recognition or
accomplishments that may not be equally accessible to all teachers.

3.3 Validation and Refinement of the Hybridized Assessment

The six educational experts strongly supported the proposed hybridized assessment. Instructional competencies obtained
an overall weighted mean of 3.8, while instructional leadership obtained 3.9, both interpreted as Strongly Agree and
requiring only minor revision. Among instructional competencies, assessment and reporting obtained the highest rating at
4.0, followed by learning environment at 3.83, content and pedagogy at 3.75, and diversity of learners at 3.63. Among
instructional leadership domains, curriculum and planning obtained 3.97, community linkages and professional
engagement obtained 3.87, and personal growth and professional development obtained 3.86. The panelists recommended
revising vague statements, combining overlapping indicators, transferring misplaced competencies, improving
measurability, and shortening the instrument. All validators considered the instrument useful for identifying teachers with
instructional leadership potential, and the final revised assessment received their approval. The validation process
strengthened the instrument by improving clarity, conciseness, domain alignment, and measurability. For instructional
competencies, refinements concentrated on values integration, student-centered teaching, positive learning environments,
differentiated instruction, and accurate assessment and reporting. For instructional leadership, revisions clarified teachers'
roles in curriculum planning, professional collaboration, community engagement, mentoring, continuing development, and
school improvement. The panelists considered the hybridized instrument comprehensive because it incorporated key
DepEd domains and indicators from accredited private schools. They also recognized its potential to help administrators
identify areas where teachers require professional development and to provide a basis for mentoring programs. The
suggested use of a percentage-based competence scale was intended to make future performance ratings more observable
and interpretable.

3.4 Implications for Teacher Performance and Quality Assurance

The findings indicate that the validated hybridized instructional competencies and leadership assessment may provide
PAASCU-accredited private secondary schools with a more integrated basis for examining teacher performance. Its
alignment with PPST domains and indicators derived from existing private-school and PAASCU evaluation systems may
support efforts to strengthen instructional performance, leadership development, faculty development, and compliance with
quality standards. The study also identified the need to pilot test the instrument, obtain further teacher review, and examine
the fidelity and feasibility of its implementation before broader administration. The results imply that teacher evaluation
can function beyond performance appraisal by supporting continuous professional development and instructional
improvement. Alignment of private-school evaluation systems with DepEd standards may encourage teachers to participate
more actively in professional learning communities, curriculum development, mentoring, school-wide programs, and
instructional leadership. In the context of Expanded Government Assistance to Students and Teachers in Private Education
Act (EGASTPE) and quality assurance requirements associated with the Philippine Education Assistance Committee
(PEAC), a more standardized assessment may also help schools demonstrate their commitment to quality educational
programs and services while strengthening teacher capacity to enhance student learning.

4. Conclusion & Recommendations

The study successfully developed and validated a hybridized instructional competencies and leadership assessment using
teacher performance evaluation tools from four private secondary schools, the PAASCU evaluation tool, and the domains
of the Philippine Professional Standards for Teachers. The findings showed that assessment and reporting received the
highest rating under instructional competencies, while curriculum and planning received the highest rating under
instructional leadership. Overall, the experts strongly agreed with the proposed instructional competencies and leadership

International Journal of Sustainability and Advanced Integrated Research
Volume 2, Issue 2 (July-September 2026) | ISSN: 3107-7854

097



International Journal of Sustainability and Advanced Integrated Research
Volume 2, Issue 3 (July-September 2026) | ISSN: 3107-7854

indicators. Their comments and recommendations resulted in the reorganization, merging, rewording, and removal of
redundant items, producing a more comprehensive, concise, and appropriately aligned assessment tool for private
secondary school teachers.

School administrators are encouraged to pilot implement the validated hybridized assessment to determine its effectiveness,
accuracy, and feasibility and to consider its use in affiliated and other private schools to support teacher professional
development and engagement. Teachers may undertake collaborative review and peer observation to identify concerns and
gaps during implementation. Future researchers may strengthen the instrument through further item analysis, expert
validation, appropriate application of the Delphi Technique, additional methodological work and statistical analysis, face-
to-face consultation with school administrators, and pilot implementation in other private schools.

The study was limited to the development and expert validation of the hybridized instructional competencies and leadership
assessment using evaluation tools from four private secondary schools and PAASCU. The instrument had not yet
undergone broader pilot implementation, and further methodological work, additional statistical treatment, expanded
validation, and testing in other private school settings are needed to establish its reliability, feasibility, and wider
applicability.

Compliance with ethical standards

The study observed confidentiality, anonymity, and voluntary participation throughout the research process. Participants
were informed of the study's purpose, and formal permission was obtained from school administrators before accessing
and using existing teacher performance evaluation tools. Questionnaire responses contained no identifying information
linking participants to their answers.
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