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Abstract

This study examined conflict management and its relationship with organizational effectiveness in public secondary
schools in the First Congressional District of Zamboanga del Norte during School Year 2024-2025. Anchored in Robbins’
Conflict Theory, particularly the interactionist perspective, it assessed conflict occurrence, prevention, resolution, and
stimulation, as well as administrators’ competence in conflict management and organizational effectiveness in terms of
awareness, flexibility, and productivity. A descriptive-correlational quantitative design was employed involving public
secondary school administrators and teachers selected through purposive and proportionate random sampling. Data were
gathered using a structured, expert-validated, and reliability-tested survey questionnaire and analyzed through frequency
counts, percentages, means, standard deviations, and Pearson product-moment correlation at the 0.05 level of significance.
Findings showed a generally high level of conflict management, with prevention and resolution as the strongest dimensions,
while conflict stimulation remained moderately developed. Administrators demonstrated high competence in conflict
prevention and resolution but moderate competence in conflict stimulation. Organizational effectiveness was high across
awareness, flexibility, and productivity. Significant relationships were found between conflict management and
organizational effectiveness and between administrators’ conflict-management competence and organizational
effectiveness. The study concludes that effective conflict management strengthens communication, collaboration,
adaptability, productivity, and institutional performance. It recommends sustained administrator-development programs,
transparent communication, collaborative decision-making, and greater attention to constructive conflict engagement. The
study supports SDG 4 on Quality Education and SDG 16 on Peace, Justice, and Strong Institutions by promoting effective
educational leadership and responsive institutional governance. It contributes to educational, institutional, governance, and
socio-organizational sustainability by supporting resilient, collaborative, and productive school environments.
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1. Introduction

Educational institutions depend on continuous interaction among administrators, teachers, and other stakeholders with
differing roles, responsibilities, expectations, and professional interests. These differences make disagreement and
organizational tension inevitable. As schools respond to institutional change, accountability requirements, operational
pressures, and increasingly complex administrative demands, conflict management has become an essential function of
educational leadership. Contemporary organizational perspectives recognize that conflict is not inherently destructive.
When appropriately managed, it can improve communication, strengthen collaboration, encourage constructive discussion,
support innovation, and contribute to institutional development. Conflict management therefore involves not only resolving
disagreements but also preventing unnecessary tensions and directing constructive conflict toward organizational
improvement. This study examines conflict management and organizational effectiveness in public secondary schools in
the First Congressional District of Zamboanga del Norte during School Year 2024-2025. Conflict management is
considered in terms of conflict occurrence, prevention, resolution, and stimulation, while administrators’ competence is
examined through their ability to prevent, resolve, and constructively stimulate conflict. Organizational effectiveness is
assessed through awareness, flexibility, and productivity.

Public secondary schools operate through coordinated relationships among individuals performing administrative,
instructional, supervisory, and organizational functions. Differences in perspectives, work demands, communication
practices, institutional procedures, and expectations may generate conflict within these environments. Although conflict
can disrupt professional relationships and institutional operations when poorly managed, it may also produce positive
outcomes when addressed through appropriate administrative mechanisms. Conflict management refers to the institutional
practices used to regulate disagreements through preventive measures, resolution strategies, and constructive engagement.
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Prevention seeks to reduce misunderstandings and organizational tensions before they escalate. Resolution addresses
existing disagreements through communication, negotiation, mediation, and consensus-building. Conflict stimulation
involves the controlled encouragement of alternative viewpoints and professional debate to promote reflection, innovation,
and institutional learning. Organizational effectiveness refers to a school’s capacity to accomplish its goals through
coordinated processes, adaptability, and productive performance. In this study, it is represented by awareness, flexibility,
and productivity. Awareness concerns personnel’s understanding of institutional goals, expectations, priorities, and
procedures. Flexibility reflects the institution’s capacity to respond to changing policies, operational challenges, and
organizational demands. Productivity concerns the effective use of institutional resources and the successful
implementation of educational and administrative functions. Understanding how these dimensions interact is important
because administrators are responsible for maintaining productive professional relationships while sustaining effective
school operations. Their competence in managing conflict may influence communication, decision-making, coordination,
adaptability, and overall institutional performance.

The central theme underlying the study is that organizational conflict is both inevitable and manageable. Traditional
perspectives generally viewed conflict as harmful to stability and organizational order. Contemporary perspectives,
however, recognize that the consequences of conflict depend largely on how institutions respond to it. A second theme
concerns the distinction between preventive, responsive, and constructive approaches to conflict. Preventive approaches
emphasize transparent communication, role clarification, participatory decision-making, clear expectations, and
collaborative governance. Responsive approaches involve structured dialogue, negotiation, mediation, impartial
intervention, and consensus-building. Constructive approaches permit healthy professional disagreement and alternative
viewpoints that may improve institutional decisions and practices. A third theme is the relationship between administrative
competence and organizational functioning. Administrators who can anticipate potential disagreements, facilitate
communication, apply appropriate interventions, and remain impartial are better positioned to preserve professional
relationships and institutional continuity. Conflict management is therefore not merely a corrective process but a strategic
administrative capability. The literature-related concepts presented in the study also connect conflict management with
organizational effectiveness. Effective management of disagreement can support institutional awareness by clarifying goals
and expectations, flexibility by encouraging responsiveness to challenges, and productivity by reducing disruption and
strengthening organizational coordination.

The study is situated in public secondary schools in the First Congressional District of Zamboanga del Norte. Schools in
the district operate within varied administrative and organizational environments and regularly encounter demands
requiring effective communication, coordination, decision-making, and conflict management. Within the broader
educational context, schools must respond to institutional change, accountability expectations, policy adjustments,
professional differences, and operational pressures. These conditions make conflict management relevant not only to the
selected district but also to educational institutions operating under comparable administrative circumstances. Although
the investigation is locally bounded, its focus reflects a wider concern in educational management: how schools can sustain
institutional effectiveness while accommodating differences among personnel and responding to changing organizational
demands. Examining the experience of public secondary schools in Zamboanga del Norte therefore provides context-
specific evidence that may inform administrative practice in similar educational settings.

The study is anchored in Robbins’ Conflict Theory, particularly the interactionist perspective. This perspective holds that
conflict should not be regarded solely as a destructive organizational force. Instead, conflict may be manageable and
potentially productive when maintained at an appropriate level and directed toward constructive organizational outcomes.
The interactionist perspective proposes that moderate and well-managed conflict can strengthen institutional
responsiveness and organizational effectiveness. Excessive or unmanaged conflict may disrupt operations, while the
complete absence of disagreement may limit critical reflection, creativity, and organizational improvement. Administrators
must therefore prevent harmful conflict, resolve existing disputes, and create controlled opportunities for constructive
professional disagreement. The study’s conceptual framework links conflict management with organizational
effectiveness. Conflict management includes conflict occurrence, conflict prevention, conflict resolution, and conflict
stimulation. Administrators’ competence is examined through prevention, resolution, and stimulation. Organizational
effectiveness is represented by awareness, flexibility, and productivity. The framework assumes that stronger conflict
management practices and greater administrative competence are associated with more effective institutional functioning.

Despite the recognized importance of conflict management in organizational administration, context-specific evidence is
needed to explain how conflict is managed in public secondary schools in the First Congressional District of Zamboanga
del Norte. In particular, there is a need to determine the extent to which schools experience conflict and apply preventive,
resolution-oriented, and constructive conflict-management practices. There is also a need to assess administrators’
competence in anticipating disagreements, resolving disputes, and using constructive conflict to encourage institutional
learning and improvement. While prevention and resolution are commonly associated with maintaining stability, conflict
stimulation requires administrators to balance professional debate with institutional harmony. The study further addresses
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the need to determine whether conflict management and administrators’ competence are significantly related to
organizational awareness, flexibility, and productivity. Establishing these relationships can provide an empirical basis for
administrator development, institutional support, collaborative decision-making, and improved educational management.
Accordingly, the study examines respondents’ demographic characteristics; the level of conflict occurrence, prevention,
resolution, and stimulation; administrators’ competence in conflict management; and the level of organizational
effectiveness. It also determines the relationships between conflict management and organizational effectiveness and
between administrators’ competence and organizational effectiveness.

The study primarily aligns with SDG 4 — Quality Education because effective school administration contributes to the
continuity, responsiveness, and productivity of educational institutions. By examining conflict-management practices that
support communication, coordination, adaptability, and institutional performance, the research contributes to the
organizational conditions needed to sustain quality educational services. The study also aligns with SDG 16 — Peace,
Justice, and Strong Institutions. Conflict prevention, impartial conflict resolution, transparent communication, participatory
governance, and collaborative decision-making support fairer and more accountable institutional processes. Strengthening
administrators’ competence in managing disagreements may help public schools maintain orderly, inclusive, and
responsive organizational environments. These alignments are limited to the institutional and educational dimensions
directly addressed by the study.

The study contributes to educational sustainability by examining administrative practices that help schools maintain
effective and continuous operations despite organizational challenges. Institutions that manage conflict appropriately are
better positioned to preserve communication, coordination, adaptability, and productive educational performance. It
supports institutional and governance sustainability by emphasizing preventive systems, structured resolution procedures,
participatory decision-making, clear organizational expectations, and administrative competence. These practices can
strengthen institutional accountability, responsiveness, and resilience. The study is also relevant to socio-organizational
sustainability because conflict management affects professional relationships, workplace trust, collaboration, and
organizational climate. Preventing harmful conflict and resolving disagreements fairly can help sustain healthier and more
productive working relationships among school personnel. Finally, the study contributes to innovation and organizational-
learning sustainability by recognizing the potential value of functional conflict. Controlled professional debate, alternative
viewpoints, and reflective discussion can help schools reassess practices and respond constructively to institutional
challenges. Through these interconnected educational, organizational, governance, and professional dimensions, conflict
management serves as a mechanism for sustaining effective public secondary schools.

2. Material and methods

2.1 Research Design

The study employed a descriptive-correlational quantitative research design. The descriptive component assessed conflict
occurrence, conflict prevention, conflict resolution, conflict stimulation, administrators’ competence in conflict
management, and organizational effectiveness. The correlational component determined whether significant relationships
existed between conflict management and organizational effectiveness and between administrators’ conflict-management
competence and organizational effectiveness.

2.2 Locale of the Study

The study was conducted in public secondary schools in the First Congressional District of Zamboanga del Norte. The area
was selected because its schools experience organizational and administrative challenges that require effective conflict-
management practices. Its varied administrative experiences and operational conditions provided an appropriate setting for
examining the relationship between institutional conflict processes and organizational effectiveness.

2.3 Respondents of the Study

The respondents consisted of public secondary school administrators and teachers. Administrators were included because
they perform supervisory, managerial, and organizational functions involving conflict prevention, conflict resolution, and
institutional coordination. Teachers were included because they are directly affected by administrative practices and can
assess conflict management and organizational effectiveness within their schools. Including both groups provided a
balanced evaluation of administrative competence and institutional outcomes.

2.4 Sample and Sampling Procedure

The respondents were selected using procedures intended to ensure representation across the participating schools.
Administrators were chosen through purposive sampling because of their direct involvement in institutional governance
and conflict management. Teachers were selected through proportionate random sampling to achieve balanced
representation among the participating schools. The sample size was determined according to established educational
research standards to support adequate representation and statistical reliability.
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2.5 Research Instrument

Data were collected through a structured survey questionnaire adapted and contextualized from literature on conflict
management and organizational effectiveness. The instrument contained four major sections that measured the variables
examined in the study. Responses were evaluated using a five-point scale. Mean scores from 4.21 to 5.00 were interpreted
as very high, indicating that the practice or condition was consistently and extensively manifested. Scores from 3.41 to
4.20 were interpreted as high, indicating considerable manifestation and implementation. Scores from 2.61 to 3.40 were
considered moderate, reflecting occasional or average implementation. Scores from 1.81 to 2.60 were interpreted as low,
indicating limited manifestation, while scores from 1.00 to 1.80 were considered very low, indicating that the practice or
condition was rarely manifested, minimally implemented, or absent. The questionnaire underwent evaluation by experts in
educational management and research methodology to establish content validity. Reliability testing was also conducted
before the actual administration to determine its internal consistency.

2.6 Data Gathering Procedure

Before data collection, the researchers secured approval and authorization from the appropriate educational authorities and
participating school administrators. The participants were informed of the study’s objectives, significance, procedures,
confidentiality measures, and voluntary nature. The questionnaires were personally distributed to the respondents and
collected after completion. Completed instruments were reviewed for completeness before the responses were encoded and
statistically processed. Appropriate data-management procedures were observed to maintain the accuracy and integrity of
the collected information.

2.7 Data Analysis Techniques

The data were processed and analyzed using the Statistical Package for Social Sciences. Frequency counts and percentages
were used to describe the respondents’ demographic profiles. Means and standard deviations were calculated to determine
the levels of conflict management, administrators’ competence in conflict management, and organizational effectiveness.
Pearson product-moment correlation was used to determine the relationships between conflict management and
organizational effectiveness and between administrators’ competence in conflict management and organizational
effectiveness. Hypotheses were tested at the 0.05 level of significance.

2.8 Ethical Considerations

The study followed ethical standards for educational research involving human participants. Participation was voluntary,
and informed consent was obtained before data collection. Respondent confidentiality and anonymity were maintained,
and no personally identifiable information was collected. The data were securely stored and used exclusively for academic
and research purposes. Institutional authorization and appropriate research protocols were observed to protect participants
and preserve the ethical integrity of the study.

3. Results and Discussion

3.1 Level of Conflict Management in Public Secondary Schools
3.1.1 Conflict Occurrence

Conflict occurrence was manifested at a moderate to high level. Organizational disagreements commonly arose from
differences in perspectives, responsibilities, communication processes, institutional expectations, procedural concerns,
organizational structures, and work demands. The findings indicate that conflict is a normal feature of school operations.
Its presence does not necessarily weaken institutional functioning because its effects depend on how administrators and
personnel respond to it. Moderate and properly managed disagreement may encourage responsiveness and institutional
improvement.

3.1.2 Conflict Prevention
Conflict prevention was manifested at a high level. Administrators commonly used transparent communication,
collaborative decision-making, role clarification, participatory governance, and clear institutional expectations to minimize
tensions before they escalated. This result shows that schools favor proactive approaches to maintaining organizational
stability. By anticipating possible misunderstandings and addressing their causes early, administrators can protect
professional relationships and reduce disruptions to school operations.

3.1.3 Conflict Resolution
Conlflict resolution was implemented at a high level. Administrators addressed disagreements through structured dialogue,
negotiation, mediation, and consensus-building. The result suggests that conflict resolution is treated as a strategic
administrative process rather than simply a means of ending disputes. Effective resolution can preserve trust, professional
relationships, cooperation, and continuity in school operations.
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3.1.4 Conflict Stimulation
Conflict stimulation was manifested at a moderate level. Administrators encouraged alternative viewpoints, reflective
discussions, and healthy professional debate, although these practices were applied selectively. The finding indicates that
schools recognize the potential value of constructive disagreement but remain cautious about intentionally encouraging it.
Greater use of structured professional debate may support innovation and institutional learning without undermining
organizational harmony.

3.1.5 Overall Level of Conflict Management
Overall conflict management was manifested at a high level. Conflict prevention and resolution were the most consistently
implemented dimensions, while conflict stimulation remained less developed. The findings demonstrate that schools
possess established mechanisms for preventing and addressing organizational disagreements. However, administrators may
need further support in using functional conflict as a controlled strategy for improving decisions, encouraging reflection,
and strengthening institutional practices.

3.2 Level of Administrators’ Competence in Conflict Management

3.2.1 Competence in Conflict Prevention
Administrators demonstrated a high level of competence in conflict prevention. They were perceived as capable of
anticipating sources of disagreement, reducing organizational barriers, and creating conditions that supported productive
working relationships. This competence helps schools maintain continuity and stability by addressing potential tensions
before they disrupt institutional processes. Preventive administrative capacity therefore serves as an important component
of effective school management.

3.2.2 Competence in Conflict Resolution
Administrators showed a high level of competence in conflict resolution. They effectively facilitated communication,
applied appropriate interventions, and maintained impartiality when handling disagreements. The result reflects
administrators’ readiness to manage disputes while preserving collaborative relationships. Effective and impartial
intervention supports trust, organizational coordination, and a stable professional environment.

3.2.3 Competence in Conflict Stimulation
Administrators demonstrated moderate competence in conflict stimulation. Although they recognized the value of
constructive disagreement, the intentional use of challenge-oriented practices remained developing. This finding suggests
that administrators are more experienced in preventing and resolving conflict than in using it to promote innovation.
Capacity-building may help them facilitate professional debate and alternative viewpoints in a controlled and productive
manner.

3.2.4 Overall Competence in Conflict Management
Overall, administrators demonstrated a high level of competence in managing conflict. Their strongest capabilities involved
preventing and resolving disagreements, while competence in conflict stimulation was comparatively less established. The
findings indicate that administrative capability supports effective communication, sound decision-making, professional
cooperation, and coordinated institutional functioning. Strengthening competence across all dimensions may further
improve organizational outcomes.

3.3 Level of Organizational Effectiveness

3.3.1 Organizational Awareness
Organizational awareness was manifested at a high level. School personnel demonstrated a strong understanding of
institutional goals, expectations, operational procedures, educational priorities, and their responsibilities within the
organization. This awareness supports coordinated action because personnel who understand institutional directions are
better able to align their work with school objectives. Clear awareness may also reduce confusion and improve the
consistency of organizational processes.

3.3.2 Organizational Flexibility
Organizational flexibility was manifested at a high level. Schools demonstrated the capacity to respond to changing
educational policies, operational challenges, and institutional demands. The result indicates that the schools possess
adaptive mechanisms that support resilience and continuity. Flexible institutions are better positioned to adjust their
practices while sustaining educational and administrative functions.

3.3.3 Organizational Productivity
Organizational productivity was manifested at a high level. Schools effectively used organizational resources and
successfully carried out educational and administrative functions. The finding suggests that productive institutions are
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capable of maintaining performance and responding to institutional demands. Efficient use of resources and coordinated
implementation contribute to stronger organizational outcomes.

3.3.4 Overall Organizational Effectiveness
Overall organizational effectiveness was manifested at a high level. The combined results for awareness, flexibility, and
productivity indicate that the schools maintained effective institutional functioning despite organizational challenges.
These findings show that the schools possess informed personnel, adaptive processes, and productive operating practices.
Together, these conditions support institutional responsiveness, continuity, and educational performance.

3.5 Relationship Between Conflict Management and Organizational Effectiveness

The correlation analysis revealed a significant relationship between conflict management and organizational effectiveness.
Stronger conflict-management practices corresponded with higher levels of organizational awareness, flexibility, and
productivity. Schools with stronger prevention and resolution mechanisms also demonstrated better institutional outcomes.
This relationship indicates that conflict management functions as an organizational strategy that supports school
effectiveness. By reducing disruptive tensions and addressing disagreements constructively, schools can strengthen
communication, adaptability, coordination, and productive performance.

3.6 Relationship Between Administrators’ Competence in Conflict Management and Organizational Effectiveness
A significant relationship was also found between administrators’ competence in conflict management and organizational
effectiveness. Greater administrative competence was associated with stronger communication, decision-making,
organizational coordination, awareness, flexibility, and productivity. The findings suggest that administrators directly
influence institutional conditions through their ability to anticipate, prevent, and resolve conflict. Competent conflict
management helps sustain collaborative and productive school environments and contributes to overall institutional
effectiveness.

3.7 Synthesis of Key Findings

Public secondary schools demonstrated generally high levels of conflict management, administrative competence, and
organizational effectiveness. Conflict prevention and resolution were the strongest practices, while conflict stimulation
remained an emerging area. Organizational effectiveness was evident through high levels of awareness, flexibility, and
productivity. The significant relationships among the variables confirm that conflict management is more than a corrective
administrative activity. It is an institutional mechanism that supports effective communication, professional collaboration,
adaptive capacity, productive performance, and sustainable educational operations.

4 Conclusion & Recommendations

The study concludes that public secondary schools in the First Congressional District of Zamboanga del Norte
demonstrated generally high levels of conflict management and organizational effectiveness during School Year 2024—
2025. Conflict prevention and conflict resolution emerged as the most established administrative practices, indicating that
school administrators commonly use proactive measures and appropriate interventions to minimize tensions, address
disagreements, and preserve professional relationships. Conflict stimulation, although recognized as potentially beneficial
to institutional learning and improvement, remained less developed than the preventive and resolution-oriented dimensions.
Administrators also demonstrated a generally high level of competence in managing conflict, particularly in anticipating
possible disagreements, facilitating communication, maintaining impartiality, and applying suitable resolution strategies.
Organizational effectiveness was similarly manifested through high levels of awareness, flexibility, and productivity,
suggesting that school personnel understood institutional goals and procedures, schools were able to respond to changing
demands, and educational and administrative functions were carried out effectively. The significant relationships between
conflict management and organizational effectiveness and between administrators’ conflict-management competence and
organizational effectiveness confirm that stronger conflict-management practices are associated with improved institutional
functioning. Overall, effective conflict management serves not only as a corrective response to disagreement but also as a
strategic organizational mechanism that promotes communication, collaboration, adaptability, productivity, and sustained
educational performance.

Public secondary schools should continue strengthening their conflict-management systems through sustained
administrator-development programs that focus on conflict prevention, conflict resolution, and constructive conflict
engagement. These programs should reinforce administrators’ ability to anticipate potential disagreements, facilitate open
communication, apply impartial interventions, and manage alternative viewpoints in ways that support institutional
learning without disrupting organizational harmony. Educational leaders should also institutionalize transparent
communication processes and collaborative decision-making mechanisms to strengthen organizational awareness, improve
adaptability, and maintain productive professional relationships. Particular attention should be given to developing
administrators’ competence in conflict stimulation because this dimension was less established than prevention and
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resolution. Future studies should examine additional organizational variables and include broader educational settings to
deepen understanding of how conflict-management practices and administrative competence influence institutional
effectiveness.

The study was limited to public secondary schools in the First Congressional District of Zamboanga del Norte during
School Year 2024-2025 and involved only school administrators and teachers as respondents. Its investigation focused
specifically on conflict occurrence, prevention, resolution, stimulation, administrators’ competence in conflict
management, and organizational effectiveness in terms of awareness, flexibility, and productivity. The findings therefore
reflect the conditions and perceptions of the participating schools and respondents within the identified period and setting.
Other organizational factors, stakeholder groups, educational levels, and geographical contexts were not included in the
investigation; hence, the results should be interpreted within the defined scope of the study.

Compliance with ethical standards

The study complied with institutional ethical standards and received approval from the appropriate educational authorities
and participating schools. Participation was voluntary, informed consent was secured, and respondents’ anonymity and
confidentiality were protected, with collected data used solely for research purposes. The author assumes responsibility for
the integrity of the work, declares [no conflict of interest/insert applicable declaration], acknowledges all individuals and
institutions that contributed to the study, and affirms compliance with applicable copyright and publication requirements.
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