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Abstract

This study examined parental engagement and the home learning environment as predictors of the academic performance
of Grade 5 and Grade 6 learners in Laak South District, Laak, Davao de Oro. It was anchored on Ecological Systems
Theory, Sociocultural Theory, and the Theory of Overlapping Spheres of Influence, which collectively emphasize the role
of family, home, school, and social interaction in learners’ academic development. The study employed a descriptive-
predictive correlational research design using modified survey questionnaires and students’ second-quarter general average
grades. The respondents were 300 Grade 5 and Grade 6 learners aged 10 to 12 years old, selected through stratified random
sampling from an estimated population of 1,850 learners. The instruments measured parental engagement in terms of
parental educational acculturation, parental support, parental home scholastic relations, and parental stewardship, while the
home learning environment was measured through parent-child interactions and learning materials. Mean, standard
deviation, Pearson’s r, and multiple regression were used to analyze the data. The findings showed that parental engagement
was high, with parental support receiving the highest rating among its indicators. The home learning environment was also
high, with parent-child interactions rated higher than learning materials. Students’ academic performance was moderate,
with an overall mean of 84.77, indicating satisfactory academic achievement. Significant positive relationships were found
between parental engagement and academic performance, with parental stewardship showing the strongest correlation.
Significant positive relationships were also found between the home learning environment and academic performance,
with parent-child interactions showing the highest correlation. Regression analysis revealed that parental engagement
significantly predicted academic performance, explaining 64.0% of the variance, while the home learning environment
also significantly predicted academic performance, explaining 60.8% of the variance. The study concluded that parental
engagement and a supportive home learning environment significantly influence and predict learners’ academic outcomes.
The study aligns with SDG 4: Quality Education by emphasizing the importance of family engagement, home-based
learning support, and school-parent collaboration in improving learning outcomes. Its sustainability impact lies in
strengthening educational, community, and institutional support systems that promote learner achievement through active
parental involvement and favorable home learning conditions.

Keywords: Academic Performance, Educational Management, Home Learning Environment, Multiple Regression,
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1. Introduction

Academic performance is affected by contemporary educational challenges, including socioeconomic disparities,
standardized testing, curriculum rigidity, technology integration, and learner-related psychological factors. Socioeconomic
differences may create unequal student outcomes, as highlighted in the OECD (2019) report. Robinson (2017) discusses
how standardized testing and rigid curricula may limit holistic learner development, while Selwyn (2021) explains that
technology in education creates both opportunities and barriers, especially when digital divide and readiness issues are
present. Duckworth et al. (2007) emphasize grit and self-discipline as non-cognitive contributors to academic success,
while Deming (2015) argues that limited attention to soft skills may restrict comprehensive academic development. Yeager
et al. (2019) further show that psychological interventions and changes in students’ perceptions and school environments
can influence academic outcomes. Academic performance also depends on effective teaching, mindset, and technology-
supported learning. Hattie (2015) highlights the role of effective teaching strategies in raising achievement. Yeager and
Dweck (2020) emphasize growth mindset as a psychological factor that enhances academic success. Greenhow and Lewin
(2016) explain that technology integration can improve learning experiences and outcomes. These perspectives indicate
that academic performance is multidimensional and requires a holistic approach that considers school, family,
psychological, and technological factors.

Parental engagement is consistently linked to academic achievement. Mugumya et al. (2023) found that providing basic
needs, maintaining academic communication, and creating a conducive learning environment significantly affect learners’
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academic performance. Diaz (2023) found that parental engagement practices in the Philippines significantly influenced
students’ pre-calculus performance, especially in the new normal. Geneta and Sarmiento (2023) likewise emphasized that
the home learning environment and parent-teacher ecology influence Grade 6 learners’ academic performance and positive
social behavior. Several studies confirm the relationship between parental engagement and academic performance across
contexts. Din et al. (2023) found that socioeconomic status strengthens the relationship between parental engagement and
children’s school achievement. Chukwuemeka et al. (2023) used predictive analytics and identified race/ethnicity and
parental education as important predictors of student success. Peng et al. (2023) proposed that parental involvement may
both support achievement and create academic pressure when excessive. Hattie (2015) emphasized that factors such as
effective teaching, feedback, clear learning intentions, and learner engagement have substantial influences on academic
achievement. Ali et al. (2022) found that home-based involvement, such as helping with homework and discussing school
progress, improves secondary students’ achievement. Rodriguez Fernandez et al. (2018) reported that permissive and
democratic parenting styles are associated with greater school involvement and better academic performance.

Parental engagement is also shaped by demographic, institutional, and social factors. Mugumya et al. (2023) identified
home-, school-, and government-related challenges affecting parental engagement in Uganda. Sattar et al. (2020) found
that students from families with higher parental education and middle-class socioeconomic background showed stronger
engagement and better academic results. Wijaya et al. (2023) showed that parental support reduces stress among doctoral
students in mathematics education, suggesting that parental involvement remains relevant even in higher education. Wong
et al. (2018) found that parental engagement in primary education positively relates to academic achievement and
psychosocial skills. Gara and Dela Cruz (2023) confirmed the continuing importance of parental engagement in the
Philippines, particularly in students’ science achievement during in-person classes. The literature also links parental
engagement to wider developmental outcomes. Burns et al. (2019) connected parental involvement, physical activity, and
children’s academic achievement. Mugomba et al. (2023) emphasized that parental participation in areas such as safety
and diversity contributes to better academic outcomes. Derrick et al. (2021) found that models of parenting engagement
may affect academic productivity and performance differently across gender and parenting roles.

The home learning environment is another major factor in academic success. Geneta and Sarmiento (2023) emphasized the
value of a supportive home setting and parent-teacher partnership in improving academic performance and social behavior.
Cahyono (2016) found that parental income and the home learning environment influence children’s academic
achievement. Rosyada and Sundari (2021) showed that digital learning environments, such as Google Classroom, can
support academic writing performance when traditional classroom access is limited. Home-based educational resources,
routines, and interactions influence learners’ skills and achievement. Skwarchuk et al. (2022) found that parental attitudes
toward literacy and mathematics and the frequency of home activities are related to children’s literacy and mathematics
skills. Francisca and Mezoh (2018) found that parental socioeconomic status, involvement, education level, and home
location predicted academic performance among pupils with learning disabilities. Mapigano (2018) research showed that
parental education, sociocultural factors, socioeconomic status, and parental involvement influence primary school
performance. Opoku et al. (2023) found that parental educational support and provision of learning materials improve
academic achievement.

Other studies show that the home environment affects self-regulation, motivation, confidence, and long-term academic
development. Komlavathi and Yasin (2022) found positive relationships among socioeconomic status, parental
involvement, parenting style, self-management, and academic outcomes. Khanolainen et al. (2020) showed that the home
learning climate mediates the long-term development of reading and mathematics skills. Akrofi (2020) found that
socioeconomic status, parenting style, and family size contribute to poor academic performance when the home
environment is weak. Kaptich et al. (2019) reported a significant positive link between home environment and academic
success using Joyce Epstein’s six types of parental involvement. Sonnenschein et al. (2022) found that parents value home
learning activities, although their confidence differs across subjects such as mathematics, reading, science, and written
language. Pandemic and post-pandemic learning also strengthened the importance of the home learning environment. Pecjo
(2023) found that home factors, students’ attitudes, and interest in mathematics influenced learning outcomes during remote
learning. Huo et al. (2023) expanded the concept of home learning environment by linking posture-based smart learning
environments with physical well-being and academic performance. Susperreguy et al. (2021) found that socioeconomic
status affects the relationship between home numeracy activities and children’s numeracy development. Mugumya et al.
(2022) found significant positive links between parental involvement, parenting practices, home learning activities,
volunteering, and academic performance. Cheema and Bhardwaj (2021) showed that a supportive home environment
improves self-esteem, which in turn enhances academic achievement. Thomas and Mahida (2022) identified learning
environment, personal factors, and home-related factors as interconnected influences on academic performance among
nursing students.

Globally, studies from Uganda, Pakistan, Indonesia, Cameroon, Tanzania, Ghana, Kenya, Finland, Mexico, Canada, Spain,
and the United States indicate that parental engagement and home learning environments influence learners’ academic
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performance through academic support, socioeconomic conditions, parental education, home resources, parent-child
interaction, self-regulation, well-being, and school collaboration. These findings show that the issue is not limited to one
country or educational system. Nationally, Philippine-based studies support the relevance of parental engagement and home
learning conditions. Diaz (2023) found that parental involvement at home and school affected students’ performance in
pre-calculus. Gara and Dela Cruz (2023) found that parental engagement and learning engagement contributed to Grade 8
students’ science achievement during face-to-face classes. Pecjo (2023) found that home factors influenced mathematics
performance during the COVID-19 pandemic. Geneta and Sarmiento (2023) also showed that the home learning
environment and parent-teacher ecology affect Grade 6 academic performance and positive social behavior.

Locally, the present study focuses on Grade 5 and Grade 6 learners in Laak South District, Laak, Davao de Oro. The study
responds to the limited availability of research on parental engagement and home learning environment as predictors of
academic performance in the Philippines, particularly in Laak South District, Laak, Davao de Oro. Although previous
studies have explored parental engagement in educational settings, there remains limited evidence examining how parental
involvement and the home learning environment jointly influence learners’ academic performance within this local context.
Home Learning Environment and Parent-Teacher Ecology towards Academic Performance and Positive Social Behavior
by Geneta and Sarmiento (2023) provides useful evidence but does not directly examine the combined effects of parental
engagement and home learning environment in this specific locale. The sociocultural and educational conditions of Laak
make the study necessary for generating localized evidence that may guide interventions for improving academic
performance.

This study is anchored in Bronfenbrenner (1979), which explains that a person’s development is shaped by multiple
environmental systems. The microsystem, particularly the family and home, directly affects a child’s growth and learning.
In this study, parental engagement and the home learning environment are viewed as immediate influences on learners’
academic success through support, routines, educational resources, and encouraging interactions. The study is also
grounded in Vygotsky (1978), which emphasizes that cognitive development occurs through social interaction with more
knowledgeable individuals. Parents support children’s learning by helping with homework, motivating them, modeling
learning behaviors, and providing the social and cultural tools needed for academic development. The home learning
environment serves as the child’s first sociocultural setting, where language, symbols, routines, resources, and attitudes
toward learning are developed.

The study further draws on Epstein (2001), which explains the interaction among family, school, and community in shaping
children’s learning and growth. The theory supports the idea that strong collaboration between home and school strengthens
academic outcomes. Parental engagement serves as a bridge between family and school by creating shared expectations,
learning support, and consistent educational goals. Conceptually, the study examines parental engagement and home
learning environment as independent variables and academic performance as the dependent variable. Parental engagement
includes parental educational acculturation, parental support, parental home scholastic relations, and parental stewardship.
It also involves parents encouraging learners to perform well academically, emphasizing the importance of achieving high
grades, supporting participation in extracurricular activities, and motivating them to pursue educational advancement. The
home learning environment includes parent-child interactions and learning materials. The home learning environment,
highlighted in the study by Susperreguy et al. (2021), provides a foundation for cognitive and academic development
through resources and intellectual activities. Academic performance is measured through the General Average Grade for
the 2nd Quarter and refers to the extent to which learners achieve educational goals (Geneta & Sarmiento, 2023).

Although many studies have examined parental engagement, home learning environment, and academic performance, there
remains a gap in research that jointly investigates parental engagement and home learning environment as predictors of
academic performance in Laak South District, Laak, Davao de Oro. The literature includes related works such as Geneta
and Sarmiento (2023), but the combined influence of these variables has not been sufficiently examined in the local context.
This gap is important because Laak South District has distinct sociocultural and educational conditions that may affect
learners’ academic outcomes. Localized evidence is needed to determine how parental educational acculturation, parental
support, parental home scholastic relations, parental stewardship, parent-child interactions, and learning materials relate to
and predict students’ academic performance. The study therefore aims to generate evidence that can support parents,
educators, school leaders, policymakers, family welfare agencies, and future researchers in strengthening home-school
support systems.

This study primarily aligns with SDG 4 — Quality Education because it examines factors that may improve learners’
academic performance, promote inclusive and equitable education, and support lifelong learning. The focus on parental
engagement and the home learning environment directly supports the goal of improving learning outcomes by
strengthening family-based and school-linked support systems. The study also relates to SDG 3 — Good Health and Well-
Being to the extent that the reviewed literature connects parental support, stress reduction, self-esteem, physical well-being,
and supportive home environments with academic success. This alignment is supported by studies such as Wijaya et al.
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(2023), Cheema and Bhardwaj (2021), Burns et al. (2019), and Huo et al. (2023), which connect parental support, well-
being, physical health, and academic outcomes. The study further supports SDG 17 — Partnerships for the Goals because it
emphasizes collaboration among families, schools, communities, and educational institutions. This is consistent with
Epstein (2001), which highlights the role of family-school-community partnerships in improving learning and
development. The study’s relevance to parents, educators, policymakers, local schools, family welfare agencies, and
regional educational policy frameworks also reflects the importance of institutional and community partnerships in
improving education.

The study contributes to educational sustainability by identifying family and home-based factors that may strengthen
learners’ academic performance. By examining parental engagement and the home learning environment, the research
supports the development of sustainable academic support systems that extend learning beyond the classroom and reinforce
school-based instruction. The study contributes to socio-economic sustainability by recognizing that socioeconomic status,
parental education, access to learning materials, and home resources influence academic achievement, as reflected in
OECD (2019), Din et al. (2023), Cahyono (2016), Francisca and Mezoh (2018), Mapigano (2018), Akrofi (2020), and
Susperreguy et al. (2021). Understanding these influences can help schools and policymakers design interventions for
learners from varied socioeconomic backgrounds. The study contributes to public health and well-being sustainability by
recognizing that academic performance is connected to self-discipline, stress, self-esteem, physical well-being, motivation,
and supportive relationships, as discussed by Duckworth et al. (2007), Wijaya et al. (2023), Cheema and Bhardwaj (2021),
Thomas and Mahida (2022), Burns et al. (2019), and Huo et al. (2023). A supportive home learning environment may
therefore contribute not only to academic outcomes but also to learners’ broader developmental well-being.

The study contributes to technological and digital sustainability by acknowledging the role of educational technology and
digital learning environments in academic performance. Selwyn (2021), Greenhow and Lewin (2016), and Rosyada and
Sundari (2021) show that technology can support learning, but access, readiness, and digital divide issues must be
considered. This makes the study relevant to discussions on equitable and sustainable digital learning support at home. The
study also contributes to institutional and governance sustainability by providing localized evidence that may inform school
programs, parent engagement initiatives, regional education policies, and future research. By focusing on Laak South
District, Laak, Davao de Oro, the study may help schools and education stakeholders develop targeted strategies for
strengthening parental engagement and improving home learning conditions.

The study aims to investigate parental engagement and the home learning environment as predictors of academic
performance among elementary students in Laak South District, Laak, Davao de Oro. Specifically, it seeks to describe the
level of parental engagement in terms of parental educational acculturation, parental support, parental home scholastic
relations, and parental stewardship; describe the level of home learning environment in terms of parent-child interactions
and learning materials; describe students’ academic performance based on their General Average Grade Outcomes for the
2nd Quarter; determine the relationship between parental engagement and home learning environment to academic
performance; and determine whether parental engagement and home learning environment significantly predict students’
academic performance. The study also tests the hypotheses that parental engagement and home learning environment do
not significantly affect the academic performance of elementary students in Laak South District, Laak, Davao de Oro.
Specifically, it assumes no significant relationship between parental educational acculturation, parental support, parental
home scholastic relations, parental stewardship, parent-child interactions, learning materials, and students’ General
Average Grade outcomes. These hypotheses provide the basis for determining whether the independent variables
significantly relate to and predict academic performance.

2. Material and methods

2.1 Research Design

The study employed a descriptive research approach with a predictive-correlational design using multiple regression
analysis to determine how parental engagement and the home learning environment predict the academic performance of
Grade 5 and Grade 6 learners in Laak South District, Laak, Davao de Oro. The descriptive approach was used to examine
the levels of parental engagement, home learning environment, and academic performance, while the predictive-
correlational aspect determined the strength, direction, and predictive value of the relationships among the variables.
Regression analysis was used to assess the predictive power of parental engagement and home learning environment on
academic performance while controlling for potential confounding factors.

2.2 Locale of the Study

The study was conducted in Laak South District, Laak, Davao de Oro. The locale was selected because it reflects varied
socioeconomic conditions, cultural backgrounds, and educational resources. Schools in the district range from more
resourced institutions in urbanized areas to schools in rural and indigenous communities with resource constraints. This
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setting provided an appropriate context for examining how parental engagement and the home learning environment
influence learners’ academic outcomes.

2.3 Respondents of the Study

The respondents were Grade 5 and Grade 6 students enrolled in elementary schools within Laak South District, Laak,
Davao de Oro. They were aged 10 to 12 years old, representing the typical developmental stage of upper elementary
learners. Included in the study were students currently enrolled in Grades 5 or 6 in the district and directly experiencing
the educational conditions being examined in relation to parental engagement and the home learning environment.
Excluded were students not enrolled in Grades 5 or 6, those studying outside Laak South District, those with significant
absenteeism defined as missing more than 20% of the school year, those unable to provide informed assent, those without
parental or guardian consent, and learners who could not understand the survey instrument even with reasonable assistance.
Respondents were also allowed to withdraw from the study at any time or refuse to answer any item without penalty or
academic consequence.

2.4 Sample and Sampling Procedure

The study used stratified random sampling to ensure representation of Grade 5 and Grade 6 learners across elementary
schools in Laak South District, Laak, Davao de Oro. Based on enrollment records from the Department of Education
(DepEd) Division of Davao de Oro, Laak South District, the estimated population of Grade 5 and Grade 6 learners was
1,850. From this population, 300 respondents were selected, with schools serving as strata. The sample size was considered
sufficient for statistical analysis while balancing time and resource limitations. The choice of 300 respondents was
supported by current research methodologies and statistical requirements, as Hair et al. (2018) suggest that exploratory
factor analysis and regression analysis require adequate sample sizes, with recommendations often starting at 200 for
Pearson Correlation analysis and increasing depending on the complexity of the study.

2.5 Research Instrument

The study used modified survey questionnaires from two main sources. The parental engagement instrument was adapted
from a previously validated survey questionnaire designed to measure parental engagement in schooling, which
demonstrated good internal consistency with a Cronbach’s alpha of 0.86. The home learning environment and academic
performance instrument was adapted from Geneta and Sarmiento (2023) in their study Home Learning Environment and
Parent-Teacher Ecology towards Academic Performance and Positive Social Behavior, which reported a Cronbach’s alpha
of 0.90. These instruments were selected because of their relevance and reliability in measuring parental engagement and
home learning environment. A 4-point scale was used in the survey. For parental engagement, very high indicated that
parental engagement was very much observed, high indicated that parental engagement was much observed, moderate
indicated that parental engagement was moderately observed, low indicated that parental engagement was less observed,
and very low indicated that parental engagement was not observed. For the home learning environment, very high indicated
that the home learning environment was very much favorable, high indicated that it was much favorable, moderate indicated
that it was moderately favorable, low indicated that it was fairly favorable, and very low indicated that it was not favorable.
For academic performance, scores from 90.00 to 100.00 were interpreted as very high or outstanding, 85.00 to 89.99 as
high or very satisfactory, 80.00 to 84.99 as moderate or satisfactory, 75.00 to 79.99 as low or fairly satisfactory, and 0.00
to 74.99 as very low or did not meet expectations.

2.6 Data Gathering Procedure

The researcher first prepared a letter addressed to the University Dean requesting permission to conduct the study. After
approval was obtained, the study was submitted to the Research Ethics Committee (REC) to ensure compliance with ethical
requirements. The questionnaires were then given to three specialists for validation. After the instruments were approved
by the panelists, the researcher requested permission from the relevant authorities and secured approval from the school
principals in Laak, Davao de Oro to conduct the survey among Grade 5 and Grade 6 learners. After approval from the
school principals, parents or guardians were given consent forms explaining the purpose of the study, participant rights,
and data privacy protections. The learners received age-appropriate assent forms written in clear language and supported
by a Bisaya translation to ensure understanding. Participation proceeded only after both parental consent and child assent
were obtained. The researcher administered the questionnaires physically, and respondents completed the survey within
approximately 10 to 30 minutes after instructions were given. The questionnaires were retrieved on the same day to ensure
prompt and secure collection of data.

2.7 Data Analysis Techniques

The data were analyzed using mean, standard deviation, Pearson’s r, and regression analysis. Mean was used to determine
the average levels of parental engagement, home learning environment, and academic performance. Standard deviation
was used to determine the variability of responses related to parental engagement, home learning environment, and
academic achievement. Pearson’s r was used to examine the relationships among parental engagement, home learning
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environment, and academic performance. Regression analysis was used to determine the predictive influence of parental
engagement and home learning environment on students’ academic achievement.

2.8 Ethical Considerations

The study followed ethical procedures to protect the rights, privacy, and welfare of the respondents. The information
collected from participants was handled with strict confidentiality and in accordance with the Data Privacy Act of 2012
(RA 10173). Personal identifiers were not disclosed in reports or presentations, and responses were aggregated for analysis.
Data were securely stored, and printed materials were disposed of responsibly after completion of the study. The research
adhered to fundamental ethical principles, including respect for persons, beneficence, and justice, to ensure the protection
and well-being of all participants throughout the research process. Participation was voluntary, and informed consent was
obtained before data collection following established ethical standards for conducting research involving human
participants. The study did not use deception, and participants could withdraw at any time without consequences.
Recruitment was conducted neutrally and non-coercively, with clear assurance that participation was not connected to
grades, teacher evaluation, or school standing. Teachers and administrators did not pressure students to participate. To
promote inclusivity, the research instrument was adapted in English and Bisaya so respondents could understand and
answer the questions. The study was assessed as minimal risk, although some respondents might experience mild
discomfort when reflecting on home situations or parental engagement. To reduce this risk, learners were informed that
they could skip any question they were uncomfortable answering. Privacy risks were addressed by coding questionnaires
and limiting data access to the researcher. The researcher also declared no conflict of interest, and the manuscript was
checked for originality using Grammarly and Small SEO Tools Plagiarism Checker to ensure academic integrity.

3. Results and Discussion
3.1 Main Findings on the Levels of the Study Variables

3.1.1 Level of Parental Engagement
The results showed that parental engagement obtained an overall mean of 3.83 with a standard deviation of 0.598, indicating
a high level. Among the indicators, parental support recorded the highest mean of 4.08 with a standard deviation of 0.668,
followed by parental home scholastic relations with a mean of 3.80 and a standard deviation of 0.779, parental educational
acculturation with a mean of 3.77 and a standard deviation of 0.687, and parental stewardship with a mean of 3.66 and a
standard deviation of 0.782. Although parental stewardship had the lowest mean, all indicators were still interpreted as
high. These findings indicate that parents were consistently involved in their children’s education through academic
guidance, emotional support, supervision, home-based learning assistance, and school-related involvement. The findings
suggest that sustained collaboration between families and schools contributes to a learning environment that supports
students’ academic development and overall educational success. Parental support as the highest indicator suggests that
parents motivated learners, helped them manage school-related demands, assisted with lessons, and recognized their
achievements. The findings indicate that consistent parental encouragement and active participation in learning activities
help strengthen students' academic motivation, educational aspirations, and involvement in school. This also aligns with
Hattie (2015), who identified parental involvement as an important factor in student learning outcomes.

3.1.2 Indicators of Parental Engagement

The findings showed that parental home scholastic relations were highly observed, with parents helping children complete
school tasks, assisting with assignments, reviewing lessons and test papers, discussing school events, and monitoring
academic performance. Parental educational acculturation was also high, indicating that parents were generally aware of
school expectations, policies, and academic practices. Parental stewardship, while the lowest among the four indicators,
was still highly observed, showing that parents generally established study routines, supervised homework, monitored
media use and peer relationships, checked attendance, and guided behavior and decision-making. These results demonstrate
that parental engagement operates through multiple forms of support, including direct academic assistance, awareness of
educational expectations, supervision of learning activities at home, and guidance in behavior and decision-making. The
findings on parental home scholastic relations suggest that ongoing communication between parents and schools, together
with active involvement in children's learning at home, contributes positively to students’ academic growth and overall
development. Likewise, consistent parental participation in home-based learning activities appears to enhance learners’
motivation, reinforce academic skills, and promote favorable educational outcomes. The high level of parental educational
acculturation indicates that parents who are familiar with school expectations, policies, and academic practices are better
positioned to support their children's educational experiences and facilitate successful adjustment to the school
environment. The result on parental stewardship aligns with Bronfenbrenner (1979) ecological perspective, which
identifies the family as the child's primary environment for development. This finding suggests that parental supervision,
guidance, and the establishment of structured routines contribute to the development of responsible behavior, self-
discipline, and positive academic performance among learners.

3.1.3 Level of Home Learning Environment
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The home learning environment obtained an overall mean of 3.83 with a standard deviation of 0.601, indicating a high
level. Parent-child interactions recorded the higher mean of 3.92 with a standard deviation of 0.693, while learning
materials obtained a mean of 3.73 with a standard deviation of 0.708. Both indicators were interpreted as high, showing
that learners generally experienced favorable home learning conditions. These findings indicate that students had
supportive home environments characterized by meaningful parent-child communication, learning guidance, and access to
educational resources. Parent-child interactions, as the stronger indicator, suggest that parents frequently communicated
with learners, provided guidance, and actively participated in learning-related activities. This finding is supported by
Vygotsky (1978), which emphasizes that learning develops through social interaction with more knowledgeable
individuals, particularly parents. The findings further indicate that consistent communication and collaboration between
parents and learners help create a home environment that fosters academic growth and supports educational success. The
high-rating for-learning materials suggests that learners had access to books, learning tools, and instructional resources that
supported classroom learning and independent study. This finding highlights the importance of providing educational
resources at home to enhance learning opportunities, strengthen academic engagement, and support students' overall
educational development. Access to adequate learning resources enables learners to reinforce lessons, practice skills
independently, and participate more effectively in academic activities, thereby contributing to improved learning outcomes.

3.1.4 Level of Academic Performance

The students’ academic performance obtained an overall mean of 84.77 with a standard deviation of 3.425, indicating a
moderate level. This means that students achieved satisfactory academic performance but had not yet reached the high or
outstanding level. The standard deviation showed that students’ grades were closely clustered around the average,
suggesting a consistent level of performance among the respondents. This finding indicates that although parental
engagement and the home learning environment were highly observed, students’ academic performance remained at a
satisfactory level. Hattie (2015) supports this interpretation by showing that parental involvement and supportive home
environments have substantial positive effects, but these factors alone do not fully explain high academic performance
because achievement is also affected by teaching quality, learner self-efficacy, and peer-related factors. Furthermore, the
findings suggest that while parental support contributes positively to students’ learning experiences, academic success is
influenced by multiple interconnected factors that extend beyond the home setting. Thus, maintaining high levels of
parental engagement, together with other educational supports, may help learners achieve stronger academic outcomes and
sustain continued academic growth.

3.2 Relationship Between Parental Engagement and Academic Performance

The results showed statistically significant positive relationships between all indicators of parental engagement and
students’ academic performance. The correlation values ranged from 0.588 to 0.690, with all p-values at 0.001, leading to
the rejection of the null hypothesis. Parental stewardship had the strongest relationship with academic performance at r =
0.690, followed by parental home scholastic relations at r = 0.678, parental educational acculturation at r = 0.620, and
parental support at r = 0.588. These findings indicate that higher parental engagement is associated with better academic
performance. The results demonstrate that learners tend to achieve better academic outcomes when parents are actively
involved in providing guidance, encouragement, and support throughout the educational process. The findings also suggest
that sustained collaboration between families and schools, together with active parental participation in children's
education, contributes to improved academic outcomes. The strong relationship between parental stewardship and
academic performance indicates that parental monitoring, guidance, and consistent involvement may help learners develop
responsibility, self-discipline, and behaviors that support academic success. Furthermore, the findings imply that consistent
parental supervision and involvement help learners develop positive study habits, maintain academic focus, and achieve
higher levels of educational performance.

3.3 Relationship Between Home Learning Environment and Academic Performance

The results showed a statistically significant positive relationship between the home learning environment and students’
academic performance. Parent-child interactions had a strong correlation with academic performance (r=0.716, p=0.001),
while learning materials also demonstrated a strong correlation with academic performance (r = 0.712, p = 0.001). These
results led to the rejection of the null hypothesis for both indicators. The findings indicate that supportive parent-child
interaction and access to learning materials are strongly associated with improved academic performance. The result on
parent-child interactions is consistent with Vygotsky (1978), which emphasizes the importance of social interaction and
adult guidance in promoting cognitive development and learning. This finding suggests that regular communication,
encouragement, and academic support from parents contribute positively to learners’ educational achievement. The result
on learning materials supports Bronfenbrenner (1979), which identifies the home microsystem as a direct influence on
child development. The findings further imply that the availability of books, learning tools, and other educational resources
at home enhances learning opportunities, strengthens academic engagement, and contributes to better academic outcomes.
These results highlight the important role of a resource-rich home environment in supporting students’ learning and
academic success.
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3.4 Predictive Influence of Parental Engagement on Academic Performance

The regression results showed that parental engagement significantly predicted students’ academic performance. The
model produced R = 0.800, R? = 0.640, F-ratio = 131.1, and p = 0.001. This means that 64.0% of the variance in academic
performance was explained by the combined indicators of parental engagement, while the remaining 36.0% was due to
other factors. All four indicators significantly predicted academic performance. Parental stewardship had the strongest
standardized coefficient at f = 0.322 with t = 6.761 and p = 0.001, followed by parental home scholastic relations at B =
0.267 with p = 0.001, parental educational acculturation at § = 0.250 with p =0.001, and parental support at § = 0.139 with
p = 0.003. These results indicate that parental engagement is a major predictor of students’ academic performance, with
parental stewardship serving as the strongest contributor. This means that parents’ guidance, supervision, and commitment
to their children’s education are important in improving academic outcomes. The findings suggest that parental guidance,
reinforcement of educational values, and sustained involvement in learning activities contribute positively to students’
academic success and overall educational development. The predictive role of parental home scholastic relations further
suggests that when parents actively support learning activities beyond the classroom and maintain regular communication
with the school, students are more likely to achieve positive academic outcomes. The significant contribution of parental
educational acculturation indicates that parents’ understanding of educational expectations, school policies, and learning
requirements helps create a supportive and consistent learning environment for learners. Although parental support had the
lowest predictive influence, it remained statistically significant, indicating that parents’ encouragement, involvement, and
emotional support continue to play an important role in strengthening students’ motivation, confidence, perseverance, and
overall academic performance.

3.5 Predictive Influence of Home Learning Environment on Academic Performance

The regression results showed that the home learning environment significantly predicted students’ academic performance.
The model produced R = 0.780, R?=0.608, F-ratio = 230.0, and p = 0.001, indicating that 60.8% of the variance in students’
academic performance was explained by the home learning environment, while 39.2% was due to other factors. Parent-
child interactions were the stronger predictor with § = 0.432 and p = 0.001, while learning materials also significantly
predicted academic performance with B =0.419 and p = 0.001. These findings indicate that a supportive home environment
contributes substantially to academic performance. Parent-child interactions were the stronger predictor, showing that
positive communication, encouragement, monitoring, and guidance help learners become more motivated and engaged in
their studies. The findings further suggest that strong collaboration between parents and learners fosters a positive learning
atmosphere that enhances motivation, participation, and academic achievement. It is also supported by Hattie (2015), who
highlighted that parental involvement and supportive home relationships strengthen learners’ confidence, engagement, and
commitment to learning. Learning materials also significantly predicted academic performance, showing that books,
modules, educational technologies, and other instructional resources allow learners to reinforce classroom instruction,
practice skills, complete tasks, and continue learning beyond the classroom. This finding suggests that access to educational
resources at home creates meaningful opportunities for independent learning, skill development, and continuous academic
engagement, which contribute positively to students’ overall academic performance.

3.6 Overall Interpretation of the Findings

Overall, the findings showed that parental engagement and the home learning environment were highly observed, while
students’ academic performance was moderate or satisfactory. The results also showed significant positive relationships
among parental engagement, home learning environment, and academic performance. Regression analysis confirmed that
both parental engagement and home learning environment significantly predicted academic performance, with parental
stewardship and parent-child interactions emerging as the strongest predictors in their respective models. These findings
confirm the importance of family involvement and home-based learning support in students’ academic success. The results
are consistent with Bronfenbrenner (1979), which highlights the influence of the family environment on child development,
Epstein (2001), which emphasizes family involvement in academic performance, and Vygotsky (1978), which explains the
role of social interaction in learning. The findings indicate that learners perform better when parents provide guidance,
supervision, educational support, positive communication, and adequate learning materials at home.

4. Conclusion & Recommendations

The study concluded that parental engagement and the home learning environment significantly influenced and predicted
the academic performance of Grade 5 and Grade 6 learners in Laak South District, Laak, Davao de Oro. The findings
showed that parental engagement was much observed, the home learning environment was much favorable, and students
attained a satisfactory level of academic performance. Significant positive relationships were found between parental
engagement, home learning environment, and academic performance. Regression analysis further confirmed that parental
engagement significantly predicted academic performance, with parental stewardship as the strongest predictor, followed
by parental home scholastic relations, parental educational acculturation, and parental support. These findings affirmed
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Epstein (2001), Vygotsky (1978), and Bronfenbrenner (1979), which emphasize the role of parental participation and a
supportive home learning environment in improving students’ academic success.

Based on the findings, parents are encouraged to maintain and strengthen their involvement in their children’s education
by providing consistent support, supervision, motivation, and participation in school and home-based learning activities.
Since parental stewardship emerged as the strongest predictor of academic performance, parents should prioritize regular
study routines, academic monitoring, open communication, positive parent-child interactions, and sufficient learning
resources at home. Educators and school leaders should strengthen home-school collaboration through parent-engagement
programs, including parenting workshops, academic tracking initiatives, and family involvement activities that enhance
parental stewardship, home-school relations, and educational awareness. Future researchers are encouraged to conduct
similar studies using different variables, larger samples, or other educational settings to validate and extend the findings of
the study.
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