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Abstract

This study evaluated the implementation of the Professional Development Plan (PDP) at Lagundi-CCL National High
School as a basis for enhancing the School Development Program (SDP). Anchored on the policies of the Department of
Education, particularly DepEd Order No. 42, s. 2017, the research emphasized the role of continuous professional
development in improving teacher quality and student outcomes. Using a mixed-methods approach, the study combined
descriptive-quantitative analysis and thematic qualitative techniques to gather comprehensive insights from thirty-one (31)
teacher-participants. Data were collected through a researcher-made survey questionnaire and in-depth interviews. Findings
revealed that while the PDP was generally assessed as “Agree” in terms of goal setting, relevance, and engagement, several
critical gaps remain. Teachers reported a lack of alignment between PDP goals and actual classroom responsibilities,
limited opportunities for application and reflection, and insufficient feedback mechanisms. Thematic analysis further
identified key challenges, including unclear goal alignment, low motivation due to non-contextualized training, and
inadequate structural support such as mentoring and coaching. Issues on customization and practical application also
emerged, highlighting the need for more responsive and teacher-driven PDP designs. Based on these findings, the study
proposed an action plan focused on needs-based training, increased teacher participation, strengthened mentoring systems,
and integration of PDP initiatives into the SDP and School Improvement Plan (SIP). The study concludes that while PDP
implementation demonstrates foundational strengths, its effectiveness can be significantly enhanced through
contextualization, collaboration, and sustained support mechanisms. Ultimately, a responsive and data-driven PDP can
serve as a strategic tool in advancing both teacher development and overall school performance.

Keywords: Professional Development Plan, teacher development, school development program, PDP evaluation, DepEd,
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Introduction

In the field of education, teachers are the primary actors responsible for imparting knowledge, skills, and values to their
students. They play a crucial role in shaping the future of society, and as such, they need to continuously update their
knowledge and skills to keep pace with the changing times.Professional development is the process through which teachers
acquire new knowledge, skills, and expertise that enable them to enhance their effectiveness in the classroom.

With the continuous adversities in the landscape of education, professional development is more than a policy requirement.
It is a cornerstone for enhancing teaching quality and improving student outcomes. Teachers are expected to continuously
update their knowledge, skills, and strategies to meet the demands of 21st-century learners. At the heart of this growth is
the Professional Development Plan (PDP), which provides a structured, school-based framework aimed at strengthening
teacher capacity, promoting reflective practice, and aligning instructional efforts with institutional goals.

It is stipulated in DepEd Order no. 42, series of 2017 titled National Adoption and Implementation of the Philippine
Professional Standard for Teachers that DepEd recognizes the importance of professional standards in the continuing
professional development and advancement of teachers based on the principle of lifelong learning. It is committed to
supporting teachers, and taking cognizance of unequivocal evidence that good teachers are vital to raising student
achievement. Quality learning is contingent upon quality teaching. Hence, enhancing teacher quality becomes of utmost
importance for long term and sustainable nation building.

This highlights the Department of Education’s (DepEd) commitment to improving teacher quality as a foundation for
student success and national development. Since quality learning depends on quality teaching, enhancing teacher
competence and professionalism is a top priority—key to long-term, sustainable nation-building.

At Lagundi-CCL National High School, the need to evaluate the effectiveness of the existing PDP was highlighted by the
recent Electronic Self-Assessment Tool (e-SAT) results, which identified five key areas of concern. The lowest-rated
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competencies were: (1) participation in professional networks to share knowledge and enhance practice (7.3.2), (2)
utilization of assessment data to inform modifications in teaching (5.5.2), (3) engagement with parents and the broader
community (6.2.2), (4) use of strategies that promote critical and creative thinking (1.4.2), and (5) enhancement of literacy
and numeracy skills through effective strategies. These results underscore the need for more responsive and targeted
professional development programs.

Numerous studies support the idea that a well-designed and properly implemented PDP directly influences teaching
effectiveness and school success. Domingo (2022) found that teacher professional development aligned with classroom
realities leads to improved student engagement and better classroom management. Similarly, Soriano (2022) emphasized
the importance of aligning PDPs with actual teacher needs and school improvement goals to foster greater ownership and
relevance. In a related study, Delos Santos (2023) found that schools with more collaborative and contextualized PDPs
observed higher teacher satisfaction and student performance.

On the international front, Anderson (2021) asserted that professional development must go beyond training and be
embedded in school culture, promoting continuous, collaborative learning among educators. Kumar and Lee (2022)
highlighted the value of data-driven PDPs that respond to specific learning gaps identified through tools such as the ESAT.
Meanwhile, Robertson et al. (2023) argued that effective professional development requires sustained support, teacher
participation in planning, and regular assessment to ensure alignment with both teacher competencies and school targets.

Despite the apparent strengths of PDPs, many researchers point out persistent gaps in their implementation. Garcia (2021)
and Estrella (2024) both reported that teachers often feel disengaged from top-down PDPs that lack clear follow-through
or individualized content. Furthermore, Crossley and Watson (2020) urged education leaders to design PD programs that
are not only systematic but also flexible enough to respond to emerging challenges in diverse learning environments.

This study aimed to address those gaps by capturing the perspectives of teachers and school leaders on how the PDP is
being implemented, what challenges they face, and how it can better align with the broader School Development Program
(SDP). Grounded in both local and international research, and guided by current assessment results, the findings of this
study hope to inform a more responsive, inclusive, and sustainable development framework for Lagundi-CCL National
High School.

Material and methods
2.1 Research Design
Mixed-method of research was used in this study utilizing descriptive-quantitative and thematic approach.

2.2 Locale of the Study
The study was conducted at from Lagundi-CCL National High School under the Department of Education, Schools
Division Office of Rizal.

2.3 Respondents of the Study

The respondents of this study were thirty-one (31) teachers from Lagundi-CCL National High School under the Department
of Education, Schools Division Office of Rizal. These teacher-participants were selected as they are the primary
implementers and beneficiaries of the Professional Development Plan (PDP) within the school. Their inclusion provided
relevant and firsthand insights into the actual implementation, effectiveness, and challenges of the PDP. The group
consisted of teachers with varying years of service, subject specializations, and professional ranks, allowing for a
comprehensive understanding of how the PDP is experienced across different teaching contexts. Their perspectives were
essential in identifying gaps and formulating recommendations aligned with the School Development Program (SDP).

2.4 Sample and Sampling Procedure

This study employed a purposive sampling technique to select participants who are directly involved in and knowledgeable
about the implementation of the Professional Development Plan. Specifically, all 31 teachers in Lagundi-CCL National
High School were included, making the sampling comprehensive within the context of the institution. Purposive sampling
was deemed appropriate as it allowed the researchers to intentionally choose respondents who could provide rich, relevant,
and reliable data regarding the PDP. Prior to data collection, permission was secured from the school head, and participants
were informed of the purpose of the study. Data were then gathered through a structured survey questionnaire and follow-
up interviews to ensure both quantitative and qualitative data were adequately captured.

2.5 Research Instrument
The study utilized a researcher-made survey questionnaire as the primary instrument to assess the implementation of the
Professional Development Plan (PDP) among teachers of Lagundi-CCL National High School under the Department of
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Education. The instrument consisted of two parts: the first included fifteen (15) structured items grouped into three
domains—goal setting, relevance and application, and engagement and effectiveness—rated using a four-point Likert scale
(4-Strongly Agree to 1-Strongly Disagree), while the second part comprised open-ended questions that gathered
participants’ insights on challenges encountered and suggestions for improving PDP implementation. The questionnaire
was subjected to content validation by experts and pilot testing to ensure clarity, reliability, and alignment with the study
objectives before its administration to the respondents.

2.6 Data Gathering Procedure

The data gathering procedure for this study was conducted systematically to ensure the accuracy and reliability of the
information collected. Prior to the administration of the research instrument, the researchers sought permission from the
school head of Lagundi-CCL National High School under the Department of Education and informed the participants about
the purpose and significance of the study. Upon approval, the researcher-made survey questionnaire was distributed to the
thirty-one (31) teacher-respondents, who were given sufficient time to answer the items honestly and completely. After
retrieving the accomplished questionnaires, follow-up in-depth interviews were conducted with selected participants to
further explore their responses, particularly regarding the challenges and suggestions related to the implementation of the
Professional Development Plan (PDP). All responses were properly recorded, organized, and treated with confidentiality.
The collected data were then prepared for analysis, interpretation, and presentation in accordance with the research
objectives.

2.7 Data Analysis Techniques

The data gathered in this study were analyzed using both quantitative and qualitative techniques to provide a comprehensive
understanding of the implementation of the Professional Development Plan (PDP) at Lagundi-CCL National High School
under the Department of Education. For the quantitative data obtained from the survey questionnaire, descriptive statistical
tools such as frequency, percentage, and weighted mean were used to determine the level of assessment of the respondents
across the domains of goal setting, relevance and application, and engagement and effectiveness. The computed means
were interpreted using a four-point Likert scale to describe the extent of PDP implementation. For the qualitative data
derived from open-ended responses and interviews, thematic analysis was employed to identify recurring patterns, themes,
and insights related to the challenges encountered and suggestions for improvement. This combined approach enabled the
researchers to validate numerical findings with participants’ experiences, resulting in a more in-depth and reliable
interpretation of the data.

2.8 Ethical Considerations

This study strictly adhered to ethical standards in the conduct of research. Prior to data collection, permission was sought
from the school authorities and concerned officials to ensure proper coordination and approval. The respondents were
informed about the purpose of the study, and their participation was entirely voluntary. Informed consent was obtained,
assuring them that they could withdraw from the study at any time without any consequences. Confidentiality and
anonymity of the respondents were strictly maintained by not disclosing their identities and ensuring that all collected data
were used solely for academic purposes. Additionally, the researcher ensured that no harm, discomfort, or bias would affect
the participants throughout the process. All information gathered was treated with utmost respect and integrity, and results
were presented honestly and objectively.

Results and Discussion

3.1 Assessment of the Implementation of Professional Development Plan (PDP)

The composite mean of 2.61, verbally interpreted as “Agree,” indicates that the implementation of the Professional
Development Plan (PDP) at Lagundi-CCL National High School under the Department of Education is generally effective
across the domains of goal setting (2.67), relevance and application (2.63), and engagement and effectiveness (2.52). This
suggests that while teachers perceive the PDP as structured and aligned with their professional needs, there are still areas
that require enhancement, particularly in terms of feedback mechanisms, practical application of learning, and sustained
support systems. The relatively lower mean in engagement and effectiveness highlights the need for stronger mentoring,
coaching, and follow-up activities to ensure continuous professional growth. These findings support the study of Beausaert
(2021), which emphasized that PDPs become more effective when supported by structured feedback and active
involvement of supervisors, as well as Desimone (2019), who stressed that opportunities for active learning and reflection
significantly improve the impact of professional development on teaching practices
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Table 1
Assessment of the Implementation of Professional Development Plan (PDP)

Domain Weighted Mean | Verbal Interpretation
Goal Setting 2.67 Agree
Relevance and Application 2.63 Agree
Engagement and Effectiveness | 2.52 Agree
Composite Mean 2.61 Agree

3.2 Challenges experienced by the Teacher-Participants relative to the Implementation of PDP
The challenges experienced by the teacher-participants reveal critical implementation gaps in the Professional
Development Plan (PDP) at Lagundi-CCL National High School under the Department of Education. In terms of goal
setting, issues on clarity, alignment, motivation, and support indicate that although PDPs exist as structured documents,
they are not always effectively communicated or internalized by teachers. This finding aligns with Darling-Hammond et
al. (2017), who emphasized that professional development is most effective when goals are clear, teacher-driven, and
directly linked to classroom practice. The respondents’ narratives show that vague objectives and weak alignment reduce
teachers’ focus and limit meaningful engagement in professional growth activities.
For relevance and application, the data highlight a persistent gap between training content and actual classroom realities.
Teachers expressed difficulty applying strategies due to lack of resources, mismatch with curriculum needs, and limited
opportunities for practice. This supports Desimone (2019), who argued that effective professional development must
include active learning, classroom application, and reflection to ensure transfer of learning into instructional practice.
Without these components, PDPs risk becoming theoretical exercises rather than transformative professional tools.
Meanwhile, challenges in structure and support reflect insufficient mentoring, coaching, and follow-through mechanisms.
Teachers reported feeling unsupported after training sessions, which weakens sustained implementation of learned
competencies. This finding is consistent with Beausaert (2021), who found that professional development plans are
significantly more effective when accompanied by continuous feedback and supervisory support. The absence of structured
follow-up in the current PDP implementation limits accountability and reduces long-term impact.
Overall, the themes of clarity, relevance, application, and support consistently point to the need for a more responsive,
teacher-centered, and context-based PDP design. When analyzed collectively, the findings suggest that improving
communication of goals, strengthening mentoring systems, ensuring contextualized training, and allowing flexible
customization are essential to enhancing the effectiveness of professional development initiatives. Without these
improvements, PDPs risk remaining compliance-based rather than becoming a genuine driver of teacher growth and
instructional improvement.
Table 2
Challenges experienced by the Teacher-Participants relative to the Implementation of PDP

Domain Theme Description of Sample Responses Implication
Challenges
Goal Setting | Clarity and Goals are unclear, poorly | “The objectives... were not Lack of clear
Alignment communicated, and not clearly communicated...” direction limits
aligned with teachers’ (T6); “Confusion about teachers’ ability to
roles. alignment...” (T13); “Plan focus on professional
felt outdated...” (T21) growth.
Motivation and | Low engagement due to | “Hard to stay motivated...” Misaligned content
Commitment irrelevant and repetitive | (T15); “We’re already reduces teacher
training; heavy workload | stretched thin...” (T2); motivation and
affects participation. “Training doesn’t seem commitment.
relevant...” (T17)
Structure and Limited mentoring, “Little to no follow-up...” Insufficient support
Support coaching, and follow-up | (T35); “Lack of access to hinders application of
support; lack of clear mentors...” (T1); “No clear learning and
structure and timeline. timeline...” (T10) sustained
development.
Relevance Alignment with | Training content is “No equipment to use PDP must be
and Job Roles generic and not aligned tools...” (T4); “Didn’t reflect | contextualized to
Application with actual classroom curriculum changes...” teachers’ roles and
needs or resources. (T19); “Didn’t address real school realities.
challenges...” (T15)
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Practical Difficulty applying “Not sure how to adapt Weak integration of

Application learned strategies in real | strategies...” (T29); “PDP PDP into teaching
classroom settings. feels like a formality...” practice limits its

(T11); “No tools provided...” | effectiveness.
(T23)

Customization | PDP lacks flexibility and | “Don’t know how to assess Lack of
individualization based needs...” (T14); “Goals customization reduces
on teachers’ needs. cannot be changed...” (T8); ownership and

“Template feels rigid...” relevance of
(T22) professional
development.

3.3 Suggestions from the Participants to further improve the Implementation of PDP

Based on the challenges identified by the teacher-respondents, the following suggestions were provided by the teachers:
Conduct regular needs assessments to ensure content meets actual professional challenges.
Involve teachers and staff in planning and selecting development activities to boost ownership and motivation.
Establish mentoring, coaching, or peer support systems to guide application of new skills.
Integrate professional development into work schedules to reduce conflicts with other responsibilities.
Incorporate hands-on activities, real-world projects, and opportunities to practice new skills.

o a0 o

3.4 Proposed Action Plan
Title: Enhancement of the Professional Development Plan (PDP) at Lagundi-CCL National High School

Introduction

This action plan is crafted to improve the Professional Development Plan (PDP) of Lagundi-CCL National High
School so it can better support the School Development Program (SDP). Recent feedback from teachers and school heads
shows that while the PDP has some strengths—such as its alignment with the RPMS and school goals—it also has important
weaknesses. Some training sessions are not helpful or relevant to teachers' actual needs, and there is little to no follow-up
after the training. Teachers also feel they are not fully involved in the planning and evaluation of the PDP.

To address these issues, this action plan aims to make the PDP more responsive, inclusive, and results based. It
will focus on selecting more meaningful training topics, increasing teacher involvement, and enhancing post-training
support and monitoring. By doing so, the school hopes to create a stronger connection between the PDP and the SDP,
ensuring that professional development truly contributes to improved teaching practices and student learning outcomes.

Furthermore, it is highly recommended that this proposed action plan be incorporated into the School
Improvement Plan (SIP) to ensure that appropriate budget allocations are made. Including it in the SIP will support the
effective and sustainable implementation of the activities outlined in this proposal.

Objectives:

1. To choose training topics that match what teachers really need.

2. To involve teachers more in planning and checking the PDP.

3. To connect the PDP better with the School Development Plan by giving follow-up support and including it in
the SIP.

Action Plan
Activities Persons Involved Date Success Indicators
Writing of Project proposal Team Leader June 2025 - Project Proposal
(Integrate Targeted PDP Projects
into SDP)
Presentation of Project School Head July 2025 - School Memorandum
Team Leader - Narrative Report
Teachers - Approved Project Concept
Paper
Establish Regular Learning Action  Project Team July 2025 - Individual Monitoring Plan
Cells (LACs). Tool Subject

(see targeted areas for Teachers
enhancement of PDP)
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Orientation of Teachers and School Head August 2025 - School Memorandum

stakeholdes Team Leader - Narrative Report
Teachers - Attendance
Parents
Learners
Partners

Implementation of the Project School Head August 2025- March - School Memorandum
Team Leader 2026 - Schedule of CBT
Teachers - Narrative Report
Parents - Progress Report
stakeholders

Monitoring of the Project School Head Quarterly starting - Monitoring Tool
Team Leader September
Teachers

Presentation of the Result to School School Head April 2025 - School Memorandum

Team Leader - Minutes of Meeting

- Accomplishment Report

Conclusions & Recommendations

The evaluation of the Professional Development Plan (PDP) at Lagundi-CCL National High School effectively achieved
its two main objectives: assessing the implementation of the current PDP in relation to teacher development and school
goals, and identifying areas for improvement to strengthen the School Development Program (SDP). The findings revealed
that while the PDP provides a structured framework for continuous teacher learning, it is constrained by issues such as
limited contextualization, insufficient resources, and minimal teacher involvement in planning. These challenges indicate
the need for a more responsive, collaborative, and needs-based approach. However, the study also highlights that when
grounded in data such as ESAT results and aligned with teacher competencies, the PDP has strong potential to enhance
instructional quality and support sustainable school improvement.

Overall, the study emphasizes the importance of shifting toward a more teacher-driven and well-supported professional
development system to improve both teaching effectiveness and student learning outcomes. To address the identified gaps,
it is recommended that long-term and sustainable projects be integrated into the SDP, focusing on competencies identified
through ESAT results and involving teachers, parents, and the community. The PDP should be customized based on
individual teacher needs, supported by strengthened monitoring, coaching, and feedback mechanisms. Additionally, more
time and resources should be allocated for Learning Action Cells (LACs) and Professional Learning Communities (PLCs)
to promote collaboration. Teacher participation in planning and evaluation should also be enhanced to build ownership and
commitment, while ensuring strong alignment between PDP outcomes and SDP goals for more effective school-wide
development.
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