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Abstract

This study examined the relationship between perceived transformational leadership and instructional efficacy among
classroom teachers in a selected school in DepEd Manila and served as the basis for a comprehensive supervisory plan. It
was anchored on Transformational Leadership Theory, Social Cognitive Theory, and Distributed Leadership Theory, which
collectively explain how leadership behaviors influence teacher confidence, professional growth, and instructional practice.
Using a quantitative correlational-descriptive design, the study gathered data from 106 purposively selected teachers out
of a population of 165 during the school year 2025-2026. A structured survey questionnaire adapted from established
teacher efficacy and transformational leadership scales was validated, pilot-tested, and administered through Google
Forms. Data were analyzed using frequency, percentage, mean, standard deviation, Pearson r, and multiple regression.
Findings showed that the respondents were predominantly early-career teachers, many of whom were already pursuing
graduate studies. Head teachers were perceived to demonstrate a very high level of transformational leadership, with
Idealized Influence receiving the highest rating, while classroom teachers likewise reported a very high level of
instructional efficacy, especially in instructional strategies. A strong positive and statistically significant relationship was
found between transformational leadership and instructional efficacy. Regression analysis further revealed that Intellectual
Stimulation and Idealized Influence were the strongest positive predictors of instructional efficacy, while student
engagement remained the most challenging area for teachers. The study concluded that transformational leadership
significantly enhances teachers’ instructional efficacy and that leadership practices must combine inspiration with
intellectual challenge and practical support. It recommended the integration of transformational leadership into supervisory
plans, leadership training, and professional learning interventions. The study aligns with SDG 4, SDG 8, and SDG 17 by
supporting quality education, professional development, and collaborative institutional improvement. Its sustainability
impact lies in strengthening educational and institutional sustainability through improved leadership, teacher development,
and long-term school effectiveness.

Keywords: Classroom Teachers, DepEd Manila, Idealized Influence, Instructional Efficacy, Intellectual Stimulation,
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1. Introduction

Transformational leadership has become increasingly important in education because it emphasizes inspiration,
collaboration, innovation, and professional growth. At the same time, instructional efficacy reflects teachers’ confidence
in influencing student learning, including their ability to engage learners, apply effective teaching strategies, and manage
classrooms well. In the Philippine educational context, particularly in DepEd Manila, the relationship between these two
constructs is highly relevant because schools continue to face pressures related to reform, limited resources, workload
demands, and the need to improve student achievement. The study therefore examines how transformational leadership
among head teachers relates to teachers’ instructional efficacy and how this relationship may inform a comprehensive
supervisory plan for educational improvement.

Transformational leadership originated in the early 1970s and later extended from business to education as an approach
that motivates individuals to go beyond limitations and contribute to organizational growth, collaboration, and innovation.
In schools, it is viewed as a way of empowering teachers, refining pedagogical practices, and enriching student learning
experiences. Instructional efficacy, on the other hand, refers to teachers’ belief in their ability to influence student
participation and achieve intended learning goals, even among unmotivated learners. As presented in the study, teacher
effectiveness is central to education because it strengthens student performance and enhances teachers’ confidence in using
varied instructional strategies. Within DepEd Manila, this relationship is especially significant because school heads and
head teachers are expected not only to manage but also to guide teachers toward stronger classroom practice and better
learner outcomes.
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The literature reviewed in the thesis consistently presents transformational leadership as a strong contributor to teacher
development, school improvement, and student outcomes. The four core dimensions of transformational leadership—
Idealized Influence, Inspirational Motivation, Intellectual Stimulation, and Individualized Consideration—are framed as
mechanisms through which leaders build trust, emotional safety, collaboration, and professional commitment. The
reviewed studies also suggest that instructional efficacy is strengthened when teachers receive supportive leadership,
mentoring, and opportunities for collaboration such as Professional Learning Communities. In addition, the literature
highlights that self-efficacy is especially important in diverse and changing classrooms, where teachers must sustain
engagement, adapt instruction, and respond to new educational conditions (Padohinog et al., 2024); (Proficient teacher
study, 2025); (Rahmawati et al., 2024). The synthesis of the reviewed literature further shows that leadership practices and
teacher efficacy are linked to professional growth, institutional development, and improved teaching effectiveness.

The study situates the problem within broader educational reforms in the Philippines and the global demand for quality
education. Nationally, the Philippine educational system has undergone major reforms, yet concerns remain about
instructional quality and learner performance. The thesis specifically highlights the country’s low ranking in the 2022 PISA
assessment, where the Philippines placed 78th out of 80 participating nations, underscoring serious concerns regarding
curriculum and teaching strategies. In Metro Manila, and particularly in DepEd Manila, these concerns are magnified by
large school populations, diverse learner needs, and persistent institutional pressures. Within this setting, head teachers
perform dual roles as administrators and instructional leaders, making their leadership practices highly consequential to
teachers’ instructional efficacy and to the wider reform agenda.

The study is grounded in the Transformational Leadership Theory of James MacGregor Burns and Bernard M. Bass, which
explains how leaders inspire followers to move beyond self-interest for the good of the organization. Bass’s four
components—Idealized Influence, Inspirational Motivation, Intellectual Stimulation, and Individualized Consideration—
frame the leadership behaviors examined in the study and are directly linked to teacher support and instructional
improvement (Michigan State University, 2022). The framework is complemented by Bandura’s Social Cognitive Theory,
particularly the concept of self-efficacy, which explains that individuals’ beliefs in their capabilities affect how they
perform tasks and overcome obstacles (Givens, 2019). In the context of education, teachers with high instructional efficacy
are expected to use more innovative strategies and positively influence student learning (Sam May-Varas and Margolis,
2022). The study also draws from Distributed Leadership Theory, which emphasizes shared responsibility among members
of the school community and helps explain how leadership practices may be embedded in school culture to enhance
instructional efficacy (McPheat, 2023). The educational relevance of transformational leadership in dynamic school
settings is likewise emphasized in the source text (The Economic Times, 2023); (Nickerson, 2024).

Although transformational leadership has been associated with positive organizational and educational outcomes, the thesis
argues that important challenges remain in the Philippine setting. Among these are limited formal training for school
administrators in transformational leadership, resistance to change, inadequate resources, overcrowded classrooms,
bureaucratic structures, insufficient professional development, and the socioeconomic realities affecting learners and
schools. These conditions may hinder the full realization of transformational leadership and weaken instructional support.
The study therefore addresses a practical and scholarly need to examine how transformational leadership relates to teachers’
instructional efficacy in a selected school in DepEd Manila and to identify factors that can strengthen this relationship. Its
rationale is further reinforced by the intent to develop a comprehensive supervisory plan that can support teacher
empowerment, collaboration, innovation, and more effective instructional practice.

This study aligns most clearly with SDG 4 — Quality Education because it focuses on improving instructional effectiveness,
teacher capability, and school leadership practices that support better teaching and learning outcomes. It also connects with
SDG 8 — Decent Work and Economic Growth because effective educational leadership and strengthened teacher efficacy
contribute to professional development and human capital formation in a knowledge-based economy. The emphasis on
collaboration among school leaders, teachers, and educational stakeholders also gives the study relevance to SDG 17 —
Partnerships for the Goals, particularly in the way educational improvement depends on coordinated institutional support.

The study is important to multidisciplinary sustainability because it contributes primarily to educational sustainability by
supporting long-term improvement in teaching quality and instructional leadership. It also has value for institutional
sustainability, as stronger supervisory and leadership practices can help schools create more adaptive, collaborative, and
professionally supportive environments. In addition, it has socio-economic sustainability implications because better
educational outcomes help prepare learners with critical thinking and problem-solving skills needed in a rapidly evolving
future. By proposing a comprehensive supervisory plan grounded in leadership and efficacy, the study offers a practical
mechanism for sustaining school improvement, teacher development, and learner success over time.
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2. Material and methods

2.1 Research Design

The study employed a quantitative correlational-descriptive research design. It was intended to describe the prevailing
transformational leadership practices of head teachers and the instructional efficacy of classroom teachers, while also
determining the relationship between these variables and the extent to which leadership dimensions influence teaching
effectiveness. The design relied on structured data collection through surveys and assessments, which allowed a systematic
analysis of leadership practices and instructional efficacy (Creswell and Cresswell, 2022).

2.2 Locale of the Study

The study was conducted in a selected school in Manila under DepEd-Manila during the school year 2025-2026. The
manuscript consistently situates the investigation in a selected secondary school within the Schools Division Office of
Manila, where the relationship between head teachers’ transformational leadership and classroom teachers’ instructional
efficacy was examined in a specific institutional setting.

2.3 Respondents of the Study

The respondents were classroom teachers from the selected school in Manila. From the school’s total faculty population,
106 teachers served as respondents. Their selection considered their role as classroom teachers, their teaching-related
experience, and their perceptions of the transformational leadership of their head teachers, so that the data gathered would
be directly relevant to the study variables.

2.4 Sample and Sampling Procedure

The population frame consisted of the official roster of 165 teachers employed in the selected school for the school year
2025-2026. From this population, 106 respondents were purposively selected. Purposive sampling was used to include
teachers who were knowledgeable about the characteristics and traits of their department heads and who could
meaningfully describe how transformational leadership affected their teaching practice and professional development. This
procedure ensured that the selected participants had direct experience and relevant knowledge aligned with the focus of the
study.

2.5 Research Instrument

The study used a structured survey questionnaire to gather data on transformational leadership and instructional efficacy.
The instrument measured the dimensions of Inspirational Motivation, Individualized Consideration, Intellectual
Stimulation, and Idealized Influence, as well as teachers’ instructional efficacy. It used Likert-scale items to assess the
frequency and effectiveness of leadership practices and their influence on teaching. The questionnaire was adapted from
Tschannen-Moran & Woolfolk Hoy in 2001 for the teacher efficacy scale, and for the transformative leadership survey, it
was adapted from IBR-TCU’s TCU STL. The instrument was grounded in established theory and validated scales, then
refined through expert validation and pilot or field testing to improve clarity and effectiveness.

2.6 Data Gathering Procedure

Data gathering began with the development of the survey questionnaire, followed by expert validation. The
recommendations of the validators were incorporated into the instrument before administration. The questionnaire also
underwent pilot testing to ensure clarity and strong internal consistency. After securing formal approvals from the Graduate
School and DepEd Manila, the instrument was distributed systematically through Google Forms. The data collection
process focused on assessing transformational leadership practices and evaluating teachers’ instructional efficacy using the
validated survey tool.

2.7 Data Analysis Techniques

The data were analyzed using both descriptive and inferential statistics. For the descriptive phase, frequency and percentage
were used to present the demographic profile of the respondents, while mean and standard deviation were used to
summarize the dimensions of transformational leadership and instructional efficacy. For the inferential phase, Pearson r
was used to determine the relationship between transformational leadership and instructional efficacy, and Multiple
Regression was used to examine how Inspirational Motivation, Individualized Consideration, Intellectual Stimulation, and
Idealized Influence influenced the instructional efficacy of classroom teachers. These techniques enabled a comprehensive
analysis of patterns, relationships, and predictive effects among the study variables.

2.8 Ethical Considerations

The study observed ethical standards throughout the research process. Participant confidentiality and anonymity were
prioritized, and personal information was treated as privileged. Respondents were informed of the purpose of the study,
the possible benefits of participation, and their right to withdraw at any time without adverse consequences. Personal
identifiers were removed during data collection, and anonymized data were stored in a secure, restricted-access database
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to protect privacy and data integrity. Formal approval was obtained from the Dean of the Graduate School and the School
Division Office-Research Committee, and the study was continuously monitored to ensure adherence to ethical guidelines.

3. Results and Discussion

3.1 Primary Findings
3.1.1 Respondent Profile

The respondents were 106 classroom teachers from the selected school. Most were Teacher I, comprising 80 respondents
or 75.5%, followed by Teacher II with 16 or 15.1%, Master Teacher I with 8 or 7.5%, and Teacher III with 2 or 1.9%. In
terms of years of service, 46 or 43.4% had 1-5 years of experience, 45 or 42.5% had 6-10 years, 12 or 11.3% had 11-15
years, and only 3 or 2.8% had 16 years and above. In educational attainment, 52 or 49.1% held a bachelor’s degree, 30 or
28.3% were MA Unit Earners, 13 or 12.3% were MA CAR, 9 or 8.5% had completed a master’s degree, and only 1
respondent each, or 0.9%, belonged to Doctorate CAR and Doctorate Unit Earner categories. Overall, the profile reflects a
predominantly early-career teaching force, with more than half already pursuing or completing graduate-level studies. This
pattern suggests that the school’s teaching workforce is largely composed of junior or developing professionals who may
be especially responsive to supervision and leadership support. The predominance of Teacher I personnel and the
concentration of teachers with ten years or less of experience parallel the young faculty profile discussed by Ebreo (2024)
and support the idea that early-career teachers are strong candidates for supervisory interventions. At the same time, the
high proportion of respondents already engaged in graduate study indicates strong professional commitment, which aligns
with Balaca (2023), where advanced educational attainment was linked to stronger supervisory capacity, and with Battad
(2024), which noted that attainment levels do not diminish leadership’s positive effect on teacher self-efficacy. Kareem et
al. (2023) further supports the view that transformational leadership can strengthen commitment to institutional goals,
student development, and personal growth.

3.1.2 Perceived Transformational Leadership of Head Teachers

The respondents rated the transformational leadership of head teachers as very high overall, with a grand mean of 3.69.
Among the four dimensions, Idealized Influence obtained the highest mean at 3.71, followed by Individualized
Consideration at 3.70, Inspirational Motivation at 3.69, and Intellectual Stimulation at 3.65. Although Intellectual
Stimulation received the lowest mean, it still fell within the “Very High” range. These results indicate that teachers
generally perceived their head teachers as strongly transformational, particularly as trusted role models who demonstrate
ethical and exemplary behavior. The consistently high ratings indicate that head teachers are seen not merely as managers
but as leaders who foster professional growth and positive school culture. The high rating for Idealized Influence supports
the view that school leaders earn trust and confidence through ethical leadership and example, while the strong scores in
Individualized Consideration and Inspirational Motivation suggest sustained encouragement and attention to teachers’
professional needs. This interpretation is consistent with Fontein (2022), who emphasized that transformational leaders
shape vision, foster collaboration, and empower others. At the same time, the relatively lower score for Intellectual
Stimulation suggests that innovation and critical thinking, while still strong, remain the area most in need of strengthening,
which is also consistent with the post-pandemic leadership patterns discussed by Bustamante (2025).

3.1.3 Instructional Efficacy of Classroom Teachers

Classroom teachers demonstrated a very high level of instructional efficacy, with a grand mean of 3.71. Instructional
Strategies obtained the highest mean at 3.74, followed by Classroom Management at 3.71 and Student Engagement at 3.69.
Although Student Engagement received the lowest score among the three domains, it still remained within the very high
range. These findings indicate that the teachers had strong confidence in their ability to use varied instructional methods,
manage classrooms effectively, and influence student learning, while engagement of less motivated learners emerged as
the most challenging area. The results suggest that teachers possess a strong internal belief in their capacity to perform
instructional tasks effectively even under demanding classroom conditions. This supports the idea that teacher efficacy
involves confidence in influencing learning despite external or learner-related constraints, as noted by Magill, Crronin,
Walsh, Polman, and Rudd, 2023. The particularly high score in instructional strategies indicates strong pedagogical
confidence, while the relatively lower score in student engagement reflects the continuing difficulty of motivating
disengaged learners. This interpretation is also consistent with broader discussions of teacher self-efficacy in diverse and
challenging environments, including the roles of instructional strategies, classroom management, and student engagement
in shaping professional performance (Zhang et al., 2024; Saharia & Begum, 2025); (Padohinog et al., 2024).

3.2 Relationship Between Transformational Leadership and Instructional Efficacy

The correlation analysis showed a strong positive and statistically significant relationship between the transformational
leadership of head teachers and the instructional efficacy of classroom teachers. The computed Pearson’s r was .692 with
a p-value of <.001, leading to the rejection of the null hypothesis. This means that higher perceived transformational
leadership was associated with higher instructional efficacy among classroom teachers. This finding indicates that when
head teachers demonstrate stronger transformational behaviors, teachers tend to feel more confident in instructional
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strategies, classroom management, and student engagement. The result supports the argument that leadership through
example, encouragement, and professional support can strengthen teacher efficacy. This is consistent with Stanton (2024),
who found statistically significant positive correlations between transformational leadership behaviors and collective
teacher efficacy, and with Battad (2024), where similar leadership practices were significantly associated with teacher self-
efficacy. The finding therefore reinforces the importance of embedding transformational leadership into school supervision
to improve instructional delivery.

3.3 Predictive Influence of Leadership Dimensions on Instructional Efficacy

The regression analysis showed that the dimensions of transformational leadership influenced instructional efficacy in
different ways. Inspirational Motivation had a statistically significant negative effect, with an estimate of -0.953 and p <
.001. Individualized Consideration had a negative but nonsignificant estimate of -0.328 with p = 0.208. In contrast,
Intellectual Stimulation had a significant positive effect, with an estimate of 0.522 and p <.001, while Idealized Influence
also had a significant positive effect, with an estimate of 0.401 and p <.001. These results show that Intellectual Stimulation
and Idealized Influence were the strongest positive predictors of instructional efficacy in this context. These findings
suggest that teachers become more instructionally effective when school leaders challenge them to think critically,
innovate, and model excellence. At the same time, motivational language alone may not always improve efficacy if it is
not paired with practical support, direction, or opportunities for deeper professional growth. The pattern refines the broader
literature by showing that transformational leadership does not operate uniformly across all dimensions. The positive roles
of Intellectual Stimulation and Idealized Influence align with Battad (2024) and Corral & Nuestro (2025), both of which
emphasized the value of leadership in enhancing teacher self-efficacy, while the nuanced pattern observed in this study
reflects contextual constraints in Philippine schools, as discussed in Arcilla, 2020. Ebreo (2024) also supports the view that
leadership efficacy must be integrated with other enabling conditions, including supervision and practical systems, to
produce stronger outcomes.

3.4 Proposed Comprehensive Supervisory Plan

Based on the findings, the study proposed a comprehensive supervisory plan for the selected school in Manila. The plan
was designed to bridge the gap between transformational leadership and instructional efficacy by focusing on the leadership
dimensions that emerged as most important in the analysis. Its rationale emphasized the need to strengthen Intellectual
Stimulation and Idealized Influence, address the challenge of engaging low-performing or unmotivated learners, and
implement structured interventions such as Learning Action Cell sessions, leadership workshops, and regular classroom
observations. The plan also set objectives that included promoting data-driven instructional changes, aligning supervisory
feedback with performance predictors, and balancing Inspirational Motivation with Intellectual Stimulation in the support
of classroom teachers. The proposed plan translates the statistical findings into a practical improvement framework. It
recognizes that leadership development should move beyond routine supervision toward reflective questioning, modeling
of professional excellence, and systematic support for student engagement challenges. The inclusion of PLCs and LAC
sessions is consistent with Rahmawati et al. (2024), who highlighted the role of collaborative professional communities in
strengthening performance and reflective practice, especially in constrained settings. The plan also reflects the study’s
conclusion that transformational leadership is most effective when inspiration is balanced with cognitive challenge,
concrete supervision, and evidence-based instructional adjustments.

4. Conclusion & Recommendations

The study concludes that transformational leadership practiced by head teachers significantly improves the instructional
efficacy of classroom teachers in the domains of classroom management, instructional strategies, and student engagement.
Among the dimensions of transformational leadership, Intellectual Stimulation and Idealized Influence emerged as the
most critical predictors of professional growth and instructional confidence. Although head teachers were highly regarded
as inspirational motivators because of their caring nature, the findings indicate that these qualities must be combined with
shared vision and intellectual challenge to produce stronger instructional outcomes. The study also shows that while
classroom teachers demonstrated high confidence in their general pedagogical skills, they still need targeted support to
strengthen engagement among unmotivated learners.

Based on the findings, the study recommends that school administrators and the Department of Education integrate
transformational leadership traits into comprehensive supervisory plans to strengthen instructional confidence and prevent
teacher burnout. To address lower efficacy in student engagement, the study recommends the development of professional
learning communities and learning action cell sessions focused on inclusive teaching and advanced motivation. It further
recommends that leadership training emphasize Idealized Influence and Intellectual Stimulation to promote collaboration
beyond task management, and that head teachers balance Inspirational Motivation with practical Intellectual Stimulation
during classroom observation conferences and Focus Group Discussions to sustain teacher development. The study also
recommends that future research examine the negative predictive nature of Inspirational Motivation in this context and
explore external factors such as bureaucracy.
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The study was limited to head teachers and teachers in one selected school in Manila, which restricts the generalizability
of the findings to other schools, divisions, or contexts with different leadership practices, resource conditions, and cultural
settings. It also did not account for individual teacher differences such as teaching experience, educational background,
and personal beliefs, which may influence instructional efficacy. In addition, the research was conducted within a specific
timeframe and relied heavily on self-reported teacher data, which may introduce bias or inaccuracy in assessing leadership
practices and instructional efficacy. These limitations should therefore be considered when interpreting the results and
applying them to other educational settings.

Compliance with ethical standards

This study adhered to institutional ethical standards throughout the conduct of the research, with formal approval secured
from the Dean of the Graduate School and the School Division Office-Research Committee prior to data collection.
Participation was voluntary, and the respondents were properly informed of the purpose of the study, the benefits associated
with participation, and their right to withdraw at any time without adverse consequences. Informed consent was obtained,
and the confidentiality and privacy of all responses were strictly protected through anonymization of data, removal of
personal identifiers, and storage of records in a secure restricted-access database to safeguard data integrity. The researcher
handled and reported the data with honesty, responsibility, and respect for the welfare and rights of the participants, while
maintaining continuous adherence to ethical guidelines throughout the research process.

REFERENCES

Alegado, P., & Edrada, J. (2019). The challenges of teacher leadership in the Philippines as experienced and perceived by
teachers. International Journal of Education and Research, 6(6). https://www.ijern.com/journal/2018/June-
2018/22.pdf

American  University  School of Education. (2019).  Transformational leadership in  education.
https://soeonline.american.edu/blog/transformational-leadership-in-education/

Arcilla, E. (2020). Teachers’ perceptions on the transformational style of leadership on job satisfaction of public high
school teachers in the Philippines.: A qualitative case study (Doctoral dissertation, Northcentral University).

Ateneo, A., Marie, A., Favis, T., Kendra, C., Gotangco, Z., Guidote, A., Adarlo, G., Favis, A., Armando, G.-G., & Guidote,
V. (2021). Lessons learned in pursuit of lifelong learning in science, technology, and society.
https://archium.ateneo.edu/cgi/viewcontent.cgi?article=1077&context=es-faculty-pubs

Ayandibu, E. O. (2024). A review of transformational leadership and its impact on team, group, and departmental levels.
International Journal of Development and Sustainability, 1083—1095. https://www.isdsnet.com

Balaca, D. B. (2023). Supervisory competence and instructional leadership of DepEd secondary school heads and its
relation to teachers’ performance. EPH-International Journal of Educational Research, 7(3), 43-59.
https://doi.org/10.53555/ephijer.v7i3.103

Battad, J. L. (2024). Instructional leadership skills of school heads and its relation to the self-efficacy of elementary teachers
in Castillejos District. International Journal of Multidisciplinary Applied Business and Education Research, 5(8),
3071-3078. https://doi.org/10.11594/ijmaber.05.08.12

Bhat, A. (2019). Methods used for qualitative data collection. QuestionPro. https://www.questionpro.com/blog/qualitative-
data-collection-methods/

Blancia, M. M., & Rubion, N. (2021). Impact of school transformational leadership on the teacher efficacy of the public
junior high schools in the Division of Digos City. The Rizalian Researcher, 8(1), 1-1.
https://ejournals.ph/article.php?id=20179

Bloetner, S. (2023). Transformational leadership: The most impactful actions for school leaders to improve engagement,
learning, and achievement. LinkedIn. https://www.linkedin.com/pulse/transformational-leadership-most-
impactful-actions-school-bloetner

Bustamante, J. L. (2025). Transformational leadership in the post pandemic of the Philippine education system. Aloysian
Interdisciplinary  Journal of Social Sciences, Education, and Allied Fields, 1(7), 395-421.
https://doi.org/10.5281/zenodo.17614010

Castafieros, J. P., Tafnajura, J. J. S., & Tan, D. A. (2023). Challenges of the newly promoted school heads in school
leadership: A case study in a public school setting. American Journal of Educational Research, 11(7), 467-478.
https://doi.org/10.12691/education-11-7-3

Chen, C., Ding, X., & Li, J. (2021). Transformational leadership and employee job satisfaction: The mediating role of
employee relations climate and the moderating role of subordinate gender. International Journal of Environmental
Research and Public Health, 19(1), 233. https://doi.org/10.3390/ijerph19010233

Dalida, C., Malto, G., & Malto, C. D. G. (2019). Be limitless: The future of science education in the Philippines through
international collaborations. Digest by the HEAD Foundation. https://digest.headfoundation.org/2018/10/14/be-
limitless-the-future-of-science-education-in-the-philippines-through-international-collaborations/

International Journal of Sustainability and Advanced Integrated Research 762
Volume 2, Issue 2 (April-June 2026) | ISSN: 3107-7854


https://www.ijern.com/journal/2018/June-2018/22.pdf
https://www.ijern.com/journal/2018/June-2018/22.pdf
https://soeonline.american.edu/blog/transformational-leadership-in-education/
https://archium.ateneo.edu/cgi/viewcontent.cgi?article=1077&context=es-faculty-pubs
https://www.isdsnet.com/
https://doi.org/10.53555/ephijer.v7i3.103
https://doi.org/10.11594/ijmaber.05.08.12
https://www.questionpro.com/blog/qualitative-data-collection-methods/
https://www.questionpro.com/blog/qualitative-data-collection-methods/
https://ejournals.ph/article.php?id=20179
https://www.linkedin.com/pulse/transformational-leadership-most-impactful-actions-school-bloetner
https://www.linkedin.com/pulse/transformational-leadership-most-impactful-actions-school-bloetner
https://doi.org/10.5281/zenodo.17614010
https://doi.org/10.12691/education-11-7-3
https://doi.org/10.3390/ijerph19010233
https://digest.headfoundation.org/2018/10/14/be-limitless-the-future-of-science-education-in-the-philippines-through-international-collaborations/
https://digest.headfoundation.org/2018/10/14/be-limitless-the-future-of-science-education-in-the-philippines-through-international-collaborations/

International Journal of Sustainability and Advanced Integrated Research
Volume 2, Issue 2 (April-June 2026) | ISSN: 3107-7854

Ebreo, L. D. (2024). Leadership self-efficacy, technology proficiency and instructional supervision of DepEd school heads:
Basis for management development plan.

Fontein, D. (2022). Your guide to transformational leadership in education. ThoughtExchange.
https://thoughtexchange.com/blog/transformational-leadership-in-education/

Fuente, J. K. de la. (2022). The education situation of vulnerable groups in the Philippines. TeacherPH.
https://www.teacherph.com/education-situation-vulnerable-groups-philippines/

Galila, R. A., Valdez, W. B., & Escarlos, G. S. (2025). Transformational leadership theory and its application to educational
governance and administration in the Philippines: A systematic review. International Journal of Research and
Innovation in Social Science, 9(10), 3499-3504. https://doi.org/10.47772/ijriss.2025.910000285

Givens, R. (2019). Transformational leadership: The impact on organizational and personal outcomes. Regent University.
https://www.regent.edu/journal/emerging-leadership-journeys/transformational-leadership-the-impact-on-
organizational-and-personal-outcomes/

GOVPH. (2024, August 26). Philippines advocates for digital education reforms at ASEAN ministers meeting. Department
of Education. https://www.deped.gov.ph/2024/08/26/philippines-advocates-for-digital-education-reforms-at-
asean-ministers-meeting/

Guler-Nalbantoglu, F., & Aksu, M. (2021). Pre-service science teachers’ perceptions of their pedagogical knowledge and
pedagogical content knowledge. International Journal of Research in Education and Science, 7(4), 1263—1280.
https://doi.org/10.46328/ijres.2451

Jansen, D. (2023). What is descriptive statistics: Full explainer with examples. Grad Coach.
https://gradcoach.com/descriptive-statistics/

Kareem, J., Patrick, H. A., Prabakaran, N., Tantia, V., Kumar, P., & Mukherjee, U. (2023). Transformational educational
leaders inspire school educators’ commitment. Frontiers in Education.
https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2023.1171513/full

Khan, H., Rehmat, M., Butt, T. H., Farooqi, S., & Asim, J. (2020). Impact of transformational leadership on work
performance, burnout and social loafing: A mediation model. Future Business Journal, 6(1), 1-13.
https://doi.org/10.1186/s43093-020-00043-8

Khanshan, S. K., & Yousefi, M. H. (2020). The relationship between self-efficacy and instructional practice of in-service
soft disciplines, hard disciplines and EFL teachers. Asian-Pacific Journal of Second and Foreign Language
Education, 5(1). https://doi.org/10.1186/s40862-020-0080-8

Kou, F., Wang, X., & Jiang, M. (2024, June 30). The impact of transformational leadership on teacher performance in
Shandong universities: The mediating role of the psychological contract. International Journal of Learning,
Teaching and Educational Research. https://ijlter.org/index.php/ijlter/article/view/10454/pdf

Laerd Statistics. (2019). Independent t-test: An introduction to when to use this test and what variables are required.
https://statistics.laerd.com/statistical-guides/independent-t-test-statistical-guide.php

Machost, H., & Stains, M. (2023). Reflective practices in education: A primer for practitioners. CBE—Life Sciences
Education, 22(2). https://doi.org/10.1187/cbe.22-07-0148

Magill, C., Cronin, C., Walsh, B., Polman, R., & Rudd, J. (2023). Teaching efficacy of undergraduate PE students: What
are the key predictors and what can PE educators learn from this? Frontiers in FEducation.
https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2023.1166613/full

McNee, R. (2024). Transformational leadership assessments. EDGE Institute.
https://edgeinstitute.com.au/transformational-leadership-assessments/

McPheat, S. (2023). What is distributed leadership?  The essential guide. MTD  Training.
https://www.mtdtraining.com/blog/distributed-leadership.html

Michigan State University. (2022). The 4 “I's” of transformational leadership.
https://www.michiganstateuniversityonline.com/resources/leadership/4-is-of-transformational-leadership/

National Library of Medicine. (2023). Quantitative data. NNLM. https://www.nnlm.gov/guides/data-
glossary/quantitative-data

Nickerson, C. (2024). Albert Bandura’s social cognitive theory: Definition & examples. Simply Psychology.
https://www.simplypsychology.org/social-cognitive-theory.html

OCM  Solutions. (2023). Best guide for transformational leadership in  education &  schools.
https://www.ocmsolution.com/transformational-leadership-in-education/

Owusu-Fordjour, C., Azure, J. A., & Koomson, C. K. (2021). Integrated science teachers’ self-efficacy beliefs and its
impact on their instructional practice. European Journal of Open Education and E-Learning Studies, 6(2).
https://doi.org/10.46827/ejoe.v6i2.3922

Padilla, R. (2025, May 6). Dimension of transformational leadership and the organizational performance of designated
school heads in the mainland district in Sultan Kudarat. International Journal of Research and Innovation in
Social Science. https://rsisinternational.org/journals/ijriss/articles/dimension-of-transformational-leadership-and-
the-organizational-performance-of-designated-school-heads-in-the-mainland-district-in-sultan-kudarat/

International Journal of Sustainability and Advanced Integrated Research

763
Volume 2, Issue 2 (April-June 2026) | ISSN: 3107-7854


https://thoughtexchange.com/blog/transformational-leadership-in-education/
https://www.teacherph.com/education-situation-vulnerable-groups-philippines/
https://doi.org/10.47772/ijriss.2025.910000285
https://www.regent.edu/journal/emerging-leadership-journeys/transformational-leadership-the-impact-on-organizational-and-personal-outcomes/
https://www.regent.edu/journal/emerging-leadership-journeys/transformational-leadership-the-impact-on-organizational-and-personal-outcomes/
https://www.deped.gov.ph/2024/08/26/philippines-advocates-for-digital-education-reforms-at-asean-ministers-meeting/
https://www.deped.gov.ph/2024/08/26/philippines-advocates-for-digital-education-reforms-at-asean-ministers-meeting/
https://doi.org/10.46328/ijres.2451
https://gradcoach.com/descriptive-statistics/
https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2023.1171513/full
https://doi.org/10.1186/s43093-020-00043-8
https://doi.org/10.1186/s40862-020-0080-8
https://ijlter.org/index.php/ijlter/article/view/10454/pdf
https://statistics.laerd.com/statistical-guides/independent-t-test-statistical-guide.php
https://doi.org/10.1187/cbe.22-07-0148
https://www.frontiersin.org/journals/education/articles/10.3389/feduc.2023.1166613/full
https://edgeinstitute.com.au/transformational-leadership-assessments/
https://www.mtdtraining.com/blog/distributed-leadership.html
https://www.michiganstateuniversityonline.com/resources/leadership/4-is-of-transformational-leadership/
https://www.nnlm.gov/guides/data-glossary/quantitative-data
https://www.nnlm.gov/guides/data-glossary/quantitative-data
https://www.simplypsychology.org/social-cognitive-theory.html
https://www.ocmsolution.com/transformational-leadership-in-education/
https://doi.org/10.46827/ejoe.v6i2.3922
https://rsisinternational.org/journals/ijriss/articles/dimension-of-transformational-leadership-and-the-organizational-performance-of-designated-school-heads-in-the-mainland-district-in-sultan-kudarat/
https://rsisinternational.org/journals/ijriss/articles/dimension-of-transformational-leadership-and-the-organizational-performance-of-designated-school-heads-in-the-mainland-district-in-sultan-kudarat/

International Journal of Sustainability and Advanced Integrated Research
Volume 2, Issue 2 (April-June 2026) | ISSN: 3107-7854

Pearson product-moment correlation: When you should run this test, the range of values the coefficient can take and how
to measure strength of association. (n.d.). https:/statistics.laerd.com/statistical-guides/pearson-correlation-
coefficient-statistical-guide.php

Philippine Institute for Development Studies. (2023). Reforming the educational system: Back to basics, whole-of-society
response imperative. https://www.pids.gov.ph/details/news/in-the-news/reforming-the-educational-system-back-
to-basics-whole-of-society-response-imperative

Rahmawati, S., Fauzi, A., & Kadir, M. (2024). Transformational leadership and teacher performance through professional
learning communities in Indonesia. International Journal of Instruction, 17(3), 553-576.
https://doi.org/10.29333/iji.2024.17331a

Saharia, S., & Begum, F. (2025). Teacher self-efficacy and its influence on teaching effectiveness. Asian Journal of
Education and Training, 11(1), 1-14. https://doi.org/10.20448/journal.522.2025.111.1.14

Sam May-Varas, E. D., & Margolis, J. (2022). Social cognitive theory. Open Oregon Educational Resources.
https://openoregon.pressbooks.pub/educationallearningtheories3rd/chapter/chapter-3-social-cognitive-theory-2/

Sparks, J. (2021). Understanding  transformational leadership  during a time of uncertainty.
https://files.eric.ed.gov/fulltext/EJ1322100.pdf

Statistics ~ Solutions.  (2021).  Pearson’s  correlation  coefficient.  https://www.statisticssolutions.com/free-
resources/directory-of-statistical-analyses/pearsons-correlation-coefficient/

The Economic Times. (2023). Transformational leadership theory: Inspiring positive change in organizations.
https://economictimes.indiatimes.com/jobs/c-suite/transformational-leadership-theory-inspiring-positive-
change-in-organizations/articleshow/104760081.cms

Tijap, H. C., Malamdag, J. E., Paz, P. M. G., & Pelgone, A. J. O. (2022). Filipino science teachers’ needs, challenges, and
practices in the new normal. Jurnal Pendidikan MIPA, 23(1), 123-151.
https://jurnal.fkip.unila.ac.id/index.php/jpmipa/article/view/23936

Tschannen-Moran, M., & Woolfolk Hoy, A. (2001). Teacher efficacy: Capturing an elusive construct. Teaching and
Teacher Education, 17(7), 783-805. https://doi.org/10.1016/S0742-051X(01)00036-1

Valencia Colleges Inc. (2024). Leadership styles and work performance among educators. Valencia Colleges Research
Report Series, 8(3), 22-39.

Venkateswarlu, R., Kumar, P., & Ali, N. (2024). Transformational leadership and student achievement: A meta-analysis
of 47 empirical studies (2015-2025). International Review of Educational Leadership, 14(2), 110-137.

Withy, H. (2019). Strategies for developing and maintaining self-efficacy in teachers. The Education Hub.
https://theeducationhub.org.nz/strategies-for-developing-and-maintaining-self-efficacy-in-teachers/

Zhang, L., Wang, H., & Li, Y. (2024). Teacher self-efficacy and student outcomes: Global perspectives. Frontiers in
Psychology, 15, 13357. https://doi.org/10.3389/fpsyg.2024.013357

Zhang, L., Wang, H., Li, Y., & Zhou, Q. (2025). Transformational teaching and students’ social-emotional competence in
higher education. Journal of Educational Psychology, 117(1), 25—40. https://doi.org/10.103

International Journal of Sustainability and Advanced Integrated Research

764
Volume 2, Issue 2 (April-June 2026) | ISSN: 3107-7854


https://statistics.laerd.com/statistical-guides/pearson-correlation-coefficient-statistical-guide.php
https://statistics.laerd.com/statistical-guides/pearson-correlation-coefficient-statistical-guide.php
https://www.pids.gov.ph/details/news/in-the-news/reforming-the-educational-system-back-to-basics-whole-of-society-response-imperative
https://www.pids.gov.ph/details/news/in-the-news/reforming-the-educational-system-back-to-basics-whole-of-society-response-imperative
https://doi.org/10.29333/iji.2024.17331a
https://doi.org/10.20448/journal.522.2025.111.1.14
https://openoregon.pressbooks.pub/educationallearningtheories3rd/chapter/chapter-3-social-cognitive-theory-2/
https://files.eric.ed.gov/fulltext/EJ1322100.pdf
https://www.statisticssolutions.com/free-resources/directory-of-statistical-analyses/pearsons-correlation-coefficient/
https://www.statisticssolutions.com/free-resources/directory-of-statistical-analyses/pearsons-correlation-coefficient/
https://jurnal.fkip.unila.ac.id/index.php/jpmipa/article/view/23936
https://doi.org/10.1016/S0742-051X(01)00036-1
https://theeducationhub.org.nz/strategies-for-developing-and-maintaining-self-efficacy-in-teachers/
https://doi.org/10.3389/fpsyg.2024.013357
https://doi.org/10.103

