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Abstract 
This study examined how the leadership approaches of school heads influence teacher motivation and school success in 
selected public secondary schools in the Province of Sorsogon. It was anchored on Instructional Leadership Theory, 
Transformational Leadership Theory, Distributed or Shared Leadership Theory, Self-Determination Theory, Path-Goal 
Leadership Theory, and the Leadership–Motivation–School Success Integration Theory. Using a descriptive–quantitative–
correlational design, the study gathered data from 344 respondents from twenty-four selected public secondary schools in 
the First and Second Congressional Districts and Sorsogon City during Academic Year 2024–2025. Convenience sampling 
was employed, and data were collected through a survey questionnaire covering leadership approaches, teachers’ intrinsic 
and extrinsic motivation, and indicators of school success. Descriptive and inferential statistics, including frequencies, 
means, rankings, correlation, and t-test, were used in the analysis. Findings showed that Distributed Leadership was the 
most prominent leadership approach, while Instructional Leadership and Digital / E-Leadership were less emphasized. 
Teachers in the 1st Congressional District demonstrated the highest levels of intrinsic and extrinsic motivation, and the 
same district also showed the strongest learner, teacher, and overall school performance. The study found a significant 
positive relationship between school heads’ leadership approaches and teachers’ intrinsic motivation, but no significant 
relationship with extrinsic motivation and school success. Based on these findings, the study recommended strengthening 
instructional and digital leadership, sustaining collaborative leadership practices, enhancing teacher motivation programs, 
and providing continuous leadership development for school heads. The study is directly aligned with SDG 4: Quality 
Education and also relates to SDG 16: Peace, Justice, and Strong Institutions through its focus on effective school 
governance and educational improvement. Its sustainability impact lies in supporting educational, institutional, and 
governance sustainability by identifying leadership practices that can strengthen teacher engagement, school management, 
and long-term school effectiveness. 

Keywords: Distributed Leadership; Educational Leadership; Instructional Leadership; Intrinsic Motivation; Public 
Secondary Schools; School Heads; School Success; Teacher Motivation 

1. Introduction  
This study examines how the leadership approaches of school heads influence teacher motivation and school success in the 
Province of Sorsogon. It is grounded in the view that school leadership is a major determinant of instructional quality, 
teacher engagement, professional collaboration, and organizational improvement, particularly as educational leadership 
continues to move from rigid hierarchies toward more collaborative, participatory, and empowering approaches. The 
manuscript frames leadership not merely as administration but as a strategic and human-centered force that shapes teaching 
practice, professional growth, and institutional effectiveness. 
 
In the evolving landscape of education, school leaders are expected to go beyond routine administration and actively shape 
teaching, learning, and school improvement. Leadership models such as instructional, transformational, and distributed 
leadership emphasize mentorship, professional support, innovation, shared responsibility, and continuous improvement, 
and research has shown that effective school leadership contributes significantly to improved teaching practices, teacher 
motivation, and overall school performance (Leithwood et al., 2020). The manuscript further situates teacher motivation 
within the fulfillment of autonomy, competence, and relatedness, while also stressing the leader’s role in clarifying goals, 
removing obstacles, and providing support for professional success.  
 
The reviewed literature consistently shows that instructional leadership remains a strong predictor of teacher motivation, 
engagement, self-efficacy, and school effectiveness. Ahmad et al. (2024), He (2024), Demirdag (2021), Balatero and 
Bauyot (2024), General and Pua (2024), Sariakin (2025), Magdaraog (2023), Fernandez and Tagadiad (2024), and De Leon 
(2023) collectively indicate that supervision, mentoring, constructive feedback, recognition, and context-sensitive 
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instructional support strengthen professional commitment, instructional competence, and innovation among teachers. 
These studies suggest that instructional leadership functions not only as a managerial mechanism but also as a motivational 
force that supports reflective practice, collaboration, and continuous professional growth. The literature also affirms the 
strong motivational value of transformational, digital, and ethically grounded leadership. Kriswanto and Santosa (2025), 
Berkovich and Hassan (2022), Chinouan and Piatanom (2025), Saeed and Kang (2025), Yu et al. (2024), Kaya (2024), 
Wang (2024), Flores and Zacarias (2024), Sinclair (2025), Long (2025), Buenvinida and Ramos (2022), Anong (2024), 
and Villanueva and Sarmiento (2023) show that leaders who inspire, empower, provide vision, support innovation, and 
foster trust improve teachers’ intrinsic motivation, job satisfaction, resilience, autonomy, and commitment. In parallel, 
shared or distributed leadership is presented as a collaborative model that strengthens teacher agency and collective 
responsibility. Lin et al. (2022), Yang (2024), Nadeem (2024), Crum (2024), Bastasa and Guhao (2024), and Ramos (2023) 
indicate that when leadership is shared, teachers become more engaged, innovative, and committed to school improvement. 
Across the broader synthesis, the literature points toward integrative leadership models that combine instructional clarity, 
transformational inspiration, and collaborative participation. Caballero and Bantulo (2024) and Mendoza (2023) emphasize 
empathy, consistency, and shared vision as central motivational mechanisms. Arlita et al. (2022) highlights the importance 
of both intrinsic and extrinsic motivation, consistent with Self-Determination Theory (Deci & Ryan, 2000). Studies further 
suggest that leadership affects school success directly and indirectly through teacher motivation and engagement 
(Kriswanto & Santosa, 2025; Zeng & Cheah, 2025), while digital leadership may also support academic performance 
(Chaidir, et al., and Mahdani, 2024).  
 
The study is situated within a broader international and national concern regarding the implementation of collaborative and 
learner-centered leadership. Although global education systems increasingly value such approaches, many contexts 
continue to report burnout, declining motivation, limited recognition, insufficient administrative support, and centralized 
decision-making structures that weaken teacher participation and school improvement. In the Philippines, this concern is 
particularly relevant because leadership and management are identified as important components for strengthening teacher 
competencies and instructional performance (DepEd Order No. 42, s. 2017). At the regional level, teacher motivation 
across Southeast Asia remains challenged by limited professional development opportunities, inadequate recognition, and 
inconsistent leadership support (SEAMEO, 2022). Within this context, the Province of Sorsogon provides an important 
local setting for examining how leadership approaches operate under varying socio-economic and administrative 
conditions, especially since limited empirical evidence exists on how contemporary leadership approaches collectively 
influence teacher motivation and school success in this locale (Harris & Jones, 2019). 
 
The study is anchored on five complementary theories and an integrative study paradigm. Instructional Leadership Theory 
explains how school heads improve teaching and learning through goal clarification, curriculum alignment, monitoring, 
feedback, and professional support; this view is articulated through Hallinger (2003) and reinforced by Leithwood et al. 
(2020). Transformational Leadership Theory explains how leaders motivate teachers through vision, trust, ethical guidance, 
individualized support, and professional empowerment, with its educational relevance emphasized in contemporary work 
including (Leithwood et al., 2020; Sun & Leithwood, 2021). Distributed or Shared Leadership Theory argues that 
leadership emerges through collaboration and shared accountability rather than being concentrated in one individual, 
drawing from Spillane (2005), Gronn (2002), and Leithwood et al. (2006). Self-Determination Theory explains teacher 
motivation through the fulfillment of autonomy, competence, and relatedness (Deci & Ryan, 2000), while Path-Goal 
Leadership Theory underscores the leader’s role in clarifying paths, providing support, and removing barriers to 
performance (Northouse, 2021; Robbins & Judge, 2023). These theoretical lenses are consolidated in the Leadership–
Motivation–School Success Integration Theory by Perez (2026), which posits that school success emerges from the 
dynamic interaction between school heads’ leadership approaches and teachers’ motivation. In this framework, leadership 
shapes the organizational, professional, and emotional conditions of the school; teacher motivation functions as the central 
mediating mechanism; and improved motivation supports better instructional practice, collaboration, learner outcomes, 
and overall school performance. The framework is also contextually appropriate because Filipino values such as 
pakikipagkapwa, malasakit, and bayanihan align with collaborative, supportive, and inspirational leadership. 
 
Although instructional, transformational, distributed, ethical, and digital leadership have each been examined in prior 
studies, the manuscript argues that limited empirical evidence exists on how multiple contemporary leadership approaches 
collectively influence teacher motivation and school success in local Philippine contexts, particularly in the Province of 
Sorsogon (Harris & Jones, 2019). This gap justifies a broader analysis of leadership approaches practiced by school heads, 
together with their relationship to teachers’ intrinsic and extrinsic motivation and to school success in terms of learner 
performance, teacher performance, and overall school performance. The rationale of the study is therefore to generate 
empirical evidence that can inform leadership development, strengthen school improvement initiatives, enhance teacher 
support systems, and guide an intervention plan responsive to local educational conditions.  
 
The study aligns most directly with SDG 4 – Quality Education because it focuses on leadership practices that improve 
teaching quality, teacher motivation, professional development, and school performance. It also aligns with SDG 8 – 
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Decent Work and Economic Growth through its concern for teacher motivation, job satisfaction, recognition, and 
supportive working conditions; SDG 9 – Industry, Innovation and Infrastructure through its inclusion of digital or e-
leadership and innovation in school management; and SDG 16 – Peace, Justice, and Strong Institutions through its emphasis 
on effective school governance, participatory leadership, ethical practice, and evidence-based institutional improvement. 
 
The study contributes to educational sustainability by identifying leadership practices that can sustain teacher engagement, 
instructional quality, and student learning over time. It supports institutional and governance sustainability by generating 
evidence that may improve leadership development, school management, collaborative culture, and policy formulation. It 
also contributes to innovation and digital sustainability by recognizing the role of digital leadership in contemporary 
schooling, and to socio-professional sustainability by highlighting how leadership affects teacher well-being, motivation, 
commitment, and retention. In this sense, the study has multidisciplinary relevance because it links leadership, motivation, 
organizational development, school governance, and educational innovation within one integrated framework for long-
term school success.  
 
Consistent with its rationale, the study examines the leadership approaches practiced by school heads across instructional, 
transformational, shared, transactional, servant, distributed, managerial, strategic, moral, participative, authentic, adaptive, 
learning-centered, cultural, empowering, and digital or e-leadership dimensions; determines the status of teachers’ 
motivation in terms of intrinsic and extrinsic factors; assesses school success through learner, teacher, and overall school 
performance; analyzes the relationship between leadership approaches, teacher motivation, and school success; and uses 
the findings as the basis for a proposed intervention plan. 

2. Material and methods 
2.1 Research Design 
The study utilized a descriptive–quantitative–correlational research design. The descriptive component was used to portray 
the characteristics, conditions, and leadership practices observed in the selected school settings. As explained in the 
manuscript, descriptive research aims to describe trends, attitudes, or opinions of a population through structured 
instruments such as surveys or questionnaires (Creswell, 2018). The quantitative approach was appropriate because the 
study relied on numerical data and statistical procedures to determine patterns and relationships among variables; 
accordingly, quantitative research allows researchers to examine relationships among variables in a systematic and 
objective manner (Creswell and Creswell, 2018). The correlational dimension was used to determine the degree and 
direction of relationships among leadership approaches, teacher motivation, and school success without manipulating the 
variables, consistent with the use of correlational research in educational settings (Cohen et al. (2018)). Overall, this design 
allowed the researcher to describe leadership effectiveness, assess teacher motivation and school success, and determine 
whether significant relationships existed among these variables. 
 
2.2 Locale of the Study 
The study was conducted in twenty-four selected public secondary schools in the First and Second Congressional Districts 
and Sorsogon City in the Province of Sorsogon. These schools were categorized as small, medium, and big to reflect 
differences in school size, student population, facilities, and program offerings. The locale was selected because the schools 
actively implemented leadership practices relevant to the study, had diverse teaching staff, and maintained collaborative 
school environments suitable for examining teacher motivation and school performance. The study was limited to these 
public secondary schools during Academic Year 2024–2025. 
 
2.3 Respondents of the Study 
The study identified school heads and teachers from the twenty-four selected public secondary schools as respondents. 
School heads were described as sources of information on the leadership approaches they practiced, the strategies they 
used to motivate teachers, and their perspectives on school success indicators. Teachers, meanwhile, provided data on 
intrinsic and extrinsic motivation, perceptions of leadership practices, and factors contributing to school success. The 
respondent listing in the manuscript shows a total of 344 participants across the selected schools. 
 
2.4 Sample and Sampling Procedure 
The study employed convenience sampling, a non-probability sampling technique in which participants were selected 
based on accessibility and availability during the data collection period. The sampling discussion specifically emphasized 
teachers who were readily available, willing to participate, and had direct experience working under school heads who 
implemented various leadership approaches such as instructional, transformational, and shared leadership. This method 
was considered appropriate because it enabled efficient data collection despite constraints in time, resources, and access. 
The manuscript states that the sample size was considered sufficient to represent the teacher population in the selected 
schools and to capture their perceptions and experiences regarding leadership approaches, teacher motivation, and school 
success. 
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2.5 Research Instrument 
The primary research instrument was a survey questionnaire designed to gather teachers’ perspectives on school heads’ 
leadership approaches, teacher motivation, and school success. The instrument covered leadership practices, including 
instructional, transformational, shared, and other leadership forms; teacher motivation, particularly intrinsic and extrinsic 
factors; and school success outcomes, including student performance, teacher effectiveness, professional development, and 
retention. Most items were measured using a Likert scale, while some open-ended questions were included to capture 
additional insights. The questionnaire was intended to generate standardized and comparable data for understanding how 
leadership practices influence teacher motivation and overall school effectiveness. The methodological flow in the 
manuscript also indicates preparation of the instrument and validation as part of the research process. 
 
2.6 Data Gathering Procedure 
Data gathering began with the preparation of letters and formal requests for permission to conduct the study in the selected 
schools. Official correspondence was sent to school authorities, after which informed consent was secured from the 
participants. The study then proceeded with the distribution and collection of structured questionnaires. The manuscript 
states that the researcher systematically documented each step of the process to maintain accuracy, consistency, and 
compliance with ethical protocols. The overall procedure followed the sequence of preparation of letters, preparation and 
validation of the instrument, distribution and collection of questionnaires, and data analysis and interpretation of results. 
 
2.7 Data Analysis Techniques 
The collected data were systematically organized, examined, and interpreted using both descriptive and inferential 
statistical techniques. Descriptive treatment included frequencies, rankings, and percentages to identify the leadership 
approaches most and least practiced by school heads. The manuscript also operationally defines data analysis as involving 
descriptive statistics such as means, percentages, and standard deviations, together with inferential procedures such as 
correlation or regression, guided by the IPAIL method. In the results-related statistical treatment, the study further used 
correlation and t-test analysis to determine the significance of relationships between school head leadership approaches 
and teacher motivation as well as school success. These techniques enabled the researcher to identify patterns, trends, and 
relationships aligned with the study objectives. 
 
2.8 Ethical Considerations 
The study observed ethical standards throughout the research process. Participation was voluntary, and informed consent 
was secured from all respondents. Confidentiality and privacy were protected during data collection, and the manuscript 
explicitly states compliance with the Data Privacy Act of 2012 and research ethics. It also notes that when respondents 
refused to participate, alternative participants were sought to maintain the sample size while still adhering to ethical 
requirements. 

3. Results and Discussion  
3.1 Leadership Approaches Practiced by School Heads 

3.1.1 Leadership Approaches in the Province of Sorsogon and Sorsogon City 
Across the province and city, Distributed Leadership obtained the highest total frequency of 332 and ranked first, followed 
by Strategic Leadership with 321 and Servant Leadership with 313. The least emphasized approaches were Instructional 
Leadership with 302, Moral / Ethical / Cultural Leadership with 300, and Digital / E-Leadership with 297. These results 
show that collaborative and strategic leadership practices were the most visible across the study areas. The findings suggest 
that school heads generally emphasized shared responsibility, long-term planning, and teacher support more than direct 
instructional supervision, moral-cultural guidance, and technology-oriented leadership. The manuscript interprets this 
pattern as evidence that administrators focused more on organizational management and coordination than on direct 
teaching supervision or digital leadership. This interpretation is supported in the chapter by Ahmad et al. (2024), who 
emphasized that instructional leadership behaviors significantly predict teacher motivation and performance. 
 

3.1.2 Leadership Approaches in the 1st Congressional District 
In the 1st Congressional District, Distributed Leadership ranked first with a frequency of 154, followed by 
Shared/Participative Leadership with 153 and Instructional Leadership with 152. The lowest-ranked approaches were 
Adaptive/Learning-Centered/Empowering Leadership with 142 and both Moral/Ethical/Cultural Leadership and Digital/E-
Leadership with 139. These results indicate that the district strongly favored collaborative, participatory, and instructional 
leadership practices. The chapter explains that this pattern reflects shared decision-making, teamwork, and stronger 
involvement of teachers in planning and school governance. At the same time, the relatively low ranking of adaptive, 
moral-cultural, and digital leadership suggests that these areas remained less emphasized. The discussion links these results 
to Balatero and Bauyot (2024), noting that instructional supervision, mentoring, and recognition can strengthen teacher 
motivation, instructional quality, and school success. 
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3.1.3 Leadership Approaches in the 2nd Congressional District 

In the 2nd Congressional District, Distributed Leadership also ranked first with a frequency of 154, followed by Strategic 
Leadership with 147 and Servant Leadership with 145. The lowest-ranked approaches were Shared/Participative 
Leadership and Transactional Leadership, both with a frequency of 132. These findings show that school heads in this 
district leaned more toward distributed, strategic, and service-oriented leadership. The discussion in the manuscript 
interprets these results as evidence that school heads valued collaboration, planning, and teacher welfare, but placed less 
emphasis on direct instructional leadership and participative routines in daily practice. It further argues that stronger 
collaboration, professional growth, and positive school climate can enhance teacher motivation and school effectiveness, 
consistent with General and Pua (2024), He (2024), and Sariakin (2025). 

 
3.1.4 Leadership Approaches in Sorsogon City 

In Sorsogon City, Managerial Leadership ranked first with a frequency of 25. Instructional Leadership, Shared/Participative 
Leadership, Distributed Leadership, Strategic Leadership, and Digital/E-Leadership each obtained a frequency of 24, while 
Transformational Leadership, Transactional Leadership, Moral/Ethical/Cultural Leadership, and Adaptive/Learning-
Centered/Empowering Leadership each recorded 22. Servant Leadership ranked lowest with a frequency of 20. These 
results show that managerial leadership was the most dominant approach in the city. The study  interprets this as evidence 
that school heads in Sorsogon City prioritized organizational management and administrative efficiency while still 
demonstrating moderate instructional, collaborative, strategic, and digital leadership. However, the lower ranking of 
servant and relational leadership indicates room for strengthening more teacher-centered approaches. The discussion relates 
this to Magdaraog (2023), Fernandez and Tagadiad (2024), and De Leon (2023), which the chapter cites to show that 
instructional and supportive leadership enhance teacher engagement, self-efficacy, motivation, and school effectiveness. 
 
3.2 Teachers’ Motivation 

3.2.1 District Comparison of Intrinsic and Extrinsic Motivation 
The ranking of motivational levels showed that the 1st Congressional District ranked first in both intrinsic motivation (x̄ = 
3.62) and extrinsic motivation (x̄ = 3.61), both interpreted as Strongly Agree. The 2nd Congressional District ranked 
second, with both intrinsic and extrinsic motivation at 3.17, interpreted as Agree. Sorsogon City ranked third, with intrinsic 
motivation at 3.13 and extrinsic motivation at 3.14, also interpreted as Agree. These results indicate that teachers in the 1st 
Congressional District showed the strongest overall motivation, while the 2nd Congressional District and Sorsogon City 
remained positively motivated but at comparatively lower levels. The chapter explains that the stronger motivation in the 
1st Congressional District reflects more effective leadership practices that foster professional satisfaction, recognition, 
autonomy, and engagement. It also notes that intrinsic motivation remained slightly stronger than extrinsic motivation 
across most areas, suggesting that teachers were more strongly driven by professional fulfillment and meaningful teaching. 
The discussion is anchored on Self-Determination Theory and supported by Kaya (2024) and Wang (2024), which the 
chapter cites in linking supportive and empowering leadership with stronger teacher motivation. 
 

3.2.2 Motivation in Sorsogon City 
In Sorsogon City, teachers showed a high level of motivation in both intrinsic and extrinsic domains, with intrinsic 
motivation averaging 3.13 and extrinsic motivation averaging 3.14, both classified as Agree. Teachers reported stronger 
internal motivation when leaders demonstrated transformational, shared, strategic, and managerial leadership. Extrinsic 
motivation was also strengthened by recognition, career opportunities, resource support, and clear expectations. Among 
the leadership-related factors, distributed or participative leadership received the highest extrinsic motivation score of 3.28, 
interpreted as Strongly Agree. The study interprets these findings to mean that teachers perform best when internal 
satisfaction is complemented by external recognition and support. It recommends balancing ethical, participative, and 
transformational leadership with concrete recognition, resources, and career development opportunities. The discussion 
also reiterates that integrative leadership models grounded in relational harmony, cooperation, and collective responsibility 
help sustain teacher morale and commitment. 
 
3.3 School Success 

3.3.1 Learners’ Performance 
In terms of learners’ performance, the study compared National Achievement Test results and student awards in academic 
and sports competitions across the 1st Congressional District, 2nd Congressional District, and Sorsogon City. In the 1st 
Congressional District, School 5 recorded 31 student awards, School 1 had 30, and School 7 had 13. In the 2nd 
Congressional District, School 8 obtained 121 student awards, School 6 had 53, and School 4 had 11. In Sorsogon City, 
School 1 obtained 19 student awards. The chapter also noted that schools with the highest number of awards did not always 
have the highest NAT rankings, indicating that test performance and awards reflected different dimensions of learner 
achievement. The research explains that school success should not be measured only through standardized testing because 
student awards also reflect participation, talents, and broader learner development. It therefore interprets learner success as 
multi-dimensional and influenced by leadership, teacher motivation, and collaborative culture. This interpretation is 
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supported in the chapter by recent studies (Kriswanto & Santosa, 2025; Zeng & Cheah, 2025; Chaidir, Shabri, & Mahdani, 
2024), which emphasize that effective leadership enhances teacher engagement and contributes to stronger student and 
institutional outcomes. 
 

3.3.2 Teachers’ Performance 
For teachers’ performance, the chapter used IPCRF ratings and teacher awards. In the 1st Congressional District, the top 
three schools in IPCRF ratings were School 6 with 4.87, School 2 with 4.80, and School 1 with 4.72, while School 1 
recorded the highest number of teacher awards with 3. In the 2nd Congressional District, Schools 5 and 7 shared the highest 
IPCRF ratings at 4.87, followed by School 11 at 4.82, while School 5 obtained the highest number of teacher awards with 
2. In Sorsogon City, School 1 recorded 19 teacher awards. The findings also showed that higher IPCRF ratings did not 
always correspond to more awards. The chapter interprets these findings by treating teacher performance and recognition 
as complementary indicators of school success. High IPCRF ratings reflect strong instructional performance and 
professional responsibility, while awards signify external recognition of excellence and innovation. The discussion links 
this to leadership characterized by empathy, consistency, and shared vision, citing Caballero and Bantulo (2024), Mendoza 
(2023), Arlita et al. (2022), Kriswanto and Santosa (2025), and Zeng and Cheah (2025). 
 

3.3.3 Overall School Performance 
For overall school performance, the chapter used school awards as indicators of institutional achievement. In the 1st 
Congressional District, School 10 recorded the highest number of school awards with 3, followed by Schools 4 and 6 with 
1 each. In the 2nd Congressional District, School 10 obtained 4 awards and School 6 had 1. In Sorsogon City, no school 
awards were available in the table. The chapter’s overall summary later stated that the 1st Congressional District achieved 
high levels across learners’, teachers’, and overall school performance, while the 2nd Congressional District and Sorsogon 
City attained moderate to high success. The study interprets these patterns as evidence that stronger leadership practices 
are associated with better school performance, particularly in the 1st Congressional District. At the same time, it notes that 
the 2nd Congressional District and Sorsogon City still had areas for improvement, especially in learner outcomes and 
organizational effectiveness. This supports the study’s view that school heads play a critical role in creating environments 
conducive to learning and professional growth. 
 
3.4 Relationship Between Leadership Approaches, Motivation, and School Success 

3.4.1 Leadership Approaches and Intrinsic Motivation 
The chapter reported a strong positive relationship between school head leadership approaches and teachers’ intrinsic 
motivation. The computed correlation coefficient was r = 0.83 and the computed t-value was 4.45, which exceeded the 
tabulated t-value of 2.58 at 1% significance. The manuscript therefore rejected the null hypothesis for this relationship and 
concluded that leadership significantly influenced teachers’ internal drive, commitment, and satisfaction in teaching. The 
discussion explains that supportive, collaborative, and professionally affirming leadership enhances teachers’ passion for 
teaching and sense of fulfillment. It further connects this result with previous literature, specifically (Hallinger, Liu, & 
Piyaman, 2017), (Gunter, 2016), and (Hattie, 2018), which the manuscript cites in emphasizing the motivational value of 
school leadership, instructional support, and teacher collaboration. 
 

3.4.2 Leadership Approaches and Extrinsic Motivation 
For extrinsic motivation, the chapter reported a computed r-value of 0.03 and a computed t-value of 0.09, both below the 
tabulated t-value of 2.58. Based on this result, the null hypothesis was accepted, indicating no significant relationship 
between school head leadership approaches and teachers’ extrinsic motivation. The manuscript thus concluded that 
extrinsic motivation, such as rewards, incentives, and external support, was not significantly explained by leadership 
approaches alone. The discussion states that extrinsic motivation may be influenced more strongly by institutional policies, 
available resources, and broader support systems than by leadership practices alone. It then interprets the result through 
Path–Goal Leadership Theory and Self-Determination Theory, noting that while leadership can provide direction, rewards, 
and support, external motivational conditions also depend on factors beyond the immediate behavior of school heads. 
 

3.4.3 Leadership Approaches and School Success 
The manuscript contains an internal inconsistency in this subsection. One part of the chapter reported that school success 
had a computed r-value of 0.09 and a computed t-value of 0.09, both below the tabulated t-value of 2.58, and therefore 
concluded that there was no significant relationship between leadership approaches and school success. However, another 
subsection later reported mean scores of 3.48 for leadership and 3.36 for school success, with a computed correlation 
coefficient of r = 2.86 and a t-value of 2.78, leading to a conclusion of a significant positive relationship. Despite this 
inconsistency, the final chapter conclusion states that school head leadership approaches significantly influenced teachers’ 
intrinsic motivation but had no significant effect on extrinsic motivation and school success, meaning the study’s closing 
interpretation favored the non-significant result for school success. The manuscript therefore partially rejected and partially 
accepted the general null hypothesis and recommended stronger leadership for intrinsic motivation together with broader 
systemic support for school outcomes. 
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3.5 Proposed Intervention Plan 
The study came up with an intervention activity plan titled “Elevate and Inspire: A Strategic Intervention Plan Linking 
Teacher Motivation to Enhance School Success Outcomes.” The plan was designed in response to the finding that teacher 
competence was high but that variability still existed in motivation, engagement, and instructional support across the 
selected secondary schools in Sorsogon. It identified the need to enhance both intrinsic and extrinsic motivation, improve 
leadership practices, and strengthen learning environments in order to achieve more consistent school success outcomes. 
The intervention was scheduled from February 1, 2026 to June 30, 2026 and targeted secondary school teachers, school 
administrators, and staff from selected schools in the 1st and 2nd Congressional Districts and Sorsogon City. Its major 
strategies included professional development workshops, recognition programs, collaborative planning sessions, 
mentorship programs, and monitoring and feedback systems. The stated goals were to strengthen teacher motivation, 
improve instructional quality and learner outcomes, enhance leadership practices, and promote a collaborative and 
sustainable school culture. 
 

4. Conclusion & Recommendations  
The study concluded that school heads in the selected public secondary schools in Sorsogon generally practiced 
collaborative and strategic leadership approaches, with Distributed Leadership emerging as the most prominent, while 
Instructional Leadership and Digital / E-Leadership were less emphasized. Teachers, particularly in the 1st Congressional 
District, demonstrated strong intrinsic and extrinsic motivation, and the schools showed moderate to high levels of success, 
with the 1st Congressional District obtaining the strongest performance across learner, teacher, and overall school 
indicators. The study further concluded that school head leadership approaches significantly influenced teachers’ intrinsic 
motivation but had no significant effect on extrinsic motivation and school success, indicating that while leadership 
strengthens teachers’ internal drive and professional commitment, external motivation and school outcomes may depend 
on broader support systems; thus, the null hypothesis was partially rejected and partially accepted.  
 
Based on the findings, the study recommends strengthening instructional leadership through classroom supervision, 
mentoring, and professional development; enhancing digital leadership by investing in digital literacy, e-learning 
integration, and educational technology; and sustaining collaborative leadership through Distributed and Shared Leadership 
practices that promote teacher empowerment and participative decision-making. It also recommends implementing teacher 
motivation programs that support both intrinsic and extrinsic motivation, prioritizing learner-centered interventions 
especially in the 2nd Congressional District and Sorsogon City, and providing continuous leadership development for 
school heads with emphasis on transformational, adaptive, and technology-driven leadership skills to support balanced and 
effective school management. 
 
The study was limited to twenty-four public secondary schools in the First and Second Congressional Districts and 
Sorsogon City in the Province of Sorsogon during Academic Year 2024–2025. It focused only on the leadership approaches 
of school heads, teachers’ intrinsic and extrinsic motivation, and selected school success indicators, and did not include 
schools outside the identified districts or private schools in the province. In addition, learner performance data were limited 
to what was accessible during the data collection period, so the findings are applicable only within the specific contextual 
and temporal boundaries of the study. 

Compliance with ethical standards  
The study was conducted in accordance with institutional ethical standards and accepted research protocols, with formal 
permission first secured from the concerned school authorities prior to data collection; all participants were properly 
informed of the nature and purpose of the research, their participation was entirely voluntary, informed consent was 
obtained, and confidentiality and privacy of all information gathered through the structured questionnaires were protected 
throughout the study in full compliance with the Data Privacy Act of 2012 and established research ethics. 
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